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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English  

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 
 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa 

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 1: 
Materials/Charts/ 
Handouts

Flip chart or 
chalkboard, markers

Handout 1: 
Percentages  
(one for each 
participant)

Crayons

Handout 2: 
Percentages exercise 
(one for each 
participant)

Handout 3:  
Ratios  
(one for each 
participant)

Session 2: 
Materials/Charts/ 
Handouts

Flip chart or 
chalkboard, markers

A4 paper  
(half a piece for  
each participant)

Handout 4:  
A story about  
the tongue 
(one for each 
participant)

Handout 5:  
Subject-verb-object  
(one for each 
participant)

Handout 6:  
Passive verbs  
(one for each 
participant)

Materials 1:  
Subject and predicate 
(one sentence half  
for each participant)

Session 3: 
Materials/Charts/ 
Handouts

Flip chart or 
chalkboard, markers 

Handout 7:  
Types of farming  
(one for each 
participant)

Session 4: 
Materials/Charts/ 
Handouts

Flip chart or 
chalkboard, markers 

Chart 1:  
Yar fakara – fakara!

Chart 2:  
Word match

Materials 2:  
Matching pairs 
(one word for each 
participant)
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English  

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 
 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa 

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 1 
9.30—10.30am

Teaching  
Maths 

Learning outcomes

By the end of this session,  
the participants will be  
able to:

explain and work  
with percentages

convert percentages  
into fractions  
and decimals

explain and work  
with ratios

Materials

Flip chart or chalkboard, 
markers 

Handout 1:  
Percentages  
(one for each participant)

Crayons

Handout 2:  
Percentages exercise  
(one for each participant)

Handout 3:  
Ratios  
(one for each participant)
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Ask a volunteer to lead  
an opening prayer. 

Tell the participants that  
in this session they will  
look at percentages and 
ratios. They will start  
with percentages. Explain 
that we often use 
percentages in everyday  
life, but people often  
do not fully understand what 
they mean. When teaching 
percentages to children,  
it is important to build  
on what they know about 
fractions and decimals.

Explain that ‘percent’  
means ‘in each hundred’. 
Write: 
24% =  
24 in 100 = 
24/100 as a fraction = 
0.24 as a decimal 

Write another example: 
40% =  
40 in 100 = 
40/100 = 
0.4

Give each participant 
Handout 1: Percentages.  
Ask, ‘How many squares  
are there?’ (100) Give different 
coloured crayons to each 
table and ask the participants 
to shade 12 squares.  
Ask, ‘What percentage  
of the squares are shaded?’  
(12%) If they are having 
difficulty, ask what fraction 
of the squares are shaded. 
(12/100 = 12%)

Then ask, ‘What percentage 
of the squares are not 
shaded?’ Explain that to  
find the answer they could 
just count the remaining 
squares. A simpler way  
is to subtract 12 from 100. 
Ask, ‘What is the answer?’ 
(88) Explain that the fraction  
not shaded is 88/100 so  
the percentage is 88%.

Write the following 
percentages: 
‘1%, 20%, 35%, 50%, 72%’.

Tell the participants to  
shade in these percentages 
in different colours on 
Handout 1. Move around the 
room while they are working, 
checking on their work.  
Then bring the whole class 
together and ask volunteers 
to show their answers  
on the handout.

Remind the participants of 
their work on fractions,  
and tell them that 100% can 
be seen as a whole one or 
unit. Ask volunteers to come 
out and write as fractions  
the percentages that they 
shaded. (1/100, 20/100, 
35/100, 50/100, 72/100) 

Point out that they should 
become familiar with the 
percentage of some common 
fractions. Write them on  
the flip chart or chalkboard 
and tell the participants to 
write them in their notebooks: 
‘50% = 1/2’ 
‘25% = 1/4’ 
‘75% = 3/4’ 
‘10% = 1/10’

Session 1 
9.30—10.30am  

Teaching  
Maths 

activity 
01
Time 
15 minutes

Percentages as fractions
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Write the following decimals: 
‘0.3, 0.7, 0.48, 0.11’ 

Ask volunteers to come  
out and write the decimals  
as fractions. (3/10, 7/10, 
48/100, 11/100)

Ask if someone can come  
out and write 27% as  
a fraction and a decimal. 
(27% = 27/100 = 0.27)  
Ask a volunteer to do  
the same with 46%. (46% = 
46/100 = 0.46)

Give each participant 
Handout 2: Percentages 
exercise. Ask them to  
fill in the percentage,  
decimal or fraction where 
required. Move around  
the room, checking on  
their work. Then take their  
answers. Check for 
agreement. Guide them  
to the answers:

b 
79/100, 0.79

c 
13/100, 0.13

d 
45%, 45/100

e 
50%, 50/100

f 
77%, 77/100

g 
12%, 0.12

Ask the participants the 
following questions and  
tell them to work out the 
answers in their heads:

‘I have a bag of oranges. 
10% are bad. What 
percentage are good?’  
(90%)

‘In a class of children,  
60% are boys. What 
percentage are girls?’  
(40%)

‘Umar grows fruit trees.  
60% of his trees are  
oranges, 30% are lemons, 
and the rest are limes.  
What percentage are lime 
trees?’ (10%)

Explain that these examples 
are easy to do as mental 
arithmetic, but when  
the numbers get harder,  
we need a written method. 
Go through these two 
examples to illustrate. Write:

‘What is 18% of 750?’

18% of 750 =  
18/100 x 750 =  
18/10 x 75 =  
1,350/10 =  
135

‘What is 22% of 1,500?’

22% of 1,500 =  
22/100 x 1,500 =  
22 x 15 =  
330

activity 
02
Time 
20 minutes

Percentages as decimals  
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Ask, ‘What do we mean  
when we talk about ratios?’ 
Take their answers.  
Explain that ratios are about 
comparing quantities. 

1 
Introducing ratios 

Lead them through  
this example, following  
these steps:

Draw two bananas and  
one orange. 

Say, ‘Sani has two bananas 
and Umar has one orange. 
The ratio of the number of 
fruits they each have is 2:1 
(two to one).’ 

Write ‘2:1’.

Point out that the colon (:) 
separates the values and 
shows the ratio. Explain 
that we can show ratios in 
different ways:

using the colon (:) to separate 
the values – 2:1

using the word ‘to’  
to separate the values –  
2 to 1.

Explain that the order  
of the numbers in ratios 
is important. If the ratio of 
bananas to oranges  
is 2:1, it means there are  
two bananas for every  
one orange. If the ratio of 
bananas to oranges is 1:2,  
it means there is one banana 
for every two oranges.

activity 
03
Time 
25 minutes

Ratios



2 
Simplifying and  
increasing ratios

Explain that we can simplify 
ratios in the same way  
that we simplify fractions:  
by dividing the two values 
by the same number. 
Demonstrate, following  
these steps: 

Draw four bananas and  
two oranges.

Say, ‘Sani has four bananas 
and Umar has two oranges. 
But you can still say the  
ratio is 2:1 because, for every 
two bananas that Sani has, 
Umar has one orange.’

Write ‘4 ÷ 2:2 ÷ 2 = 2:1’.

Say, ‘The ratio 2:1 is still  
the same if Sani has  
six bananas and Umar has 
three oranges.’

Write ‘6 ÷ 3 : 3 ÷ 3 = 2:1’.

Explain that we can also 
increase ratios by multiplying 
each number by the same 
value. Write:

‘4:5 = 4 x 2:5 x 2 = 8:10’.

3 
Part to part and part  
to whole

Point out that so far they  
have looked at ratios  
that compare one part or 
thing to another part or  
thing. Explain that ratios  
can also compare a  
part of a whole to a whole. 

Lead them through  
this example, following  
these steps:

Draw five stick figures:  
two boys and three girls. 

Say, ‘There are five children  
in a family. Two are boys  
and three are girls.’

Say, ‘The ratio of boys  
to girls is 2:3.’

Write ‘2:3’.

Say, ‘The ratio of girls to  
boys is 3:2.’

Write ‘3:2’.

Explain that these ratios 
compare part to part,  
and you will now demonstrate 
comparing a part of  
a whole to a whole.

Say, ‘The ratio of boys  
to all the children is 2:5.’

Write ‘2:5’.

Say, ‘The ratio of girls  
to all the children is 3:5.’

Write ‘3:5’.
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4 
Exercise

Give each participant 
Handout 3: Ratios and ask 
them to work individually or  
in pairs and write the answers. 
Move around the room, 
checking for understanding. 

Then ask volunteers to  
come out and write their 
answers to each question  
in turn. Guide them to  
the answers:

1 
a 2, b 5, c 18, d 30

2 
a 5:1, b 3:1, c 1:50

3 
a 3:4, b 4:3

4 
3:2

5 
a 3:4, b 4:3, c 3:7, d 4:7

Summary

Remind the participants  
of the main points of  
the session. Point out  
that they can demonstrate  
ratio to their pupils by 
drawing pictures on the 
chalkboard or by using 
objects such as bottle 
tops and stones. Ask if  
there are any questions.  
If there is not enough time  
to answer their questions,  
write the questions on  
the ‘Parking lot’ poster  
and come back to them  
in the Wrap up/Finishing  
off session. 

There is a lot to cover in 
this session and for the 
participants to understand. 
If you have not had time 
to cover all the teaching 
points, do what you have 
not covered in the Wrap up/
Finishing off session. 
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English  

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 
 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa 

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 2 
10.30—11.30am

Teaching  
English

Learning outcomes

By the end of this session,  
the participants will be  
able to:

identify and explain  
the subject and  
predicate in a sentence

identify and explain  
the verb and object  
in a sentence

differentiate between 
active voice and  
passive voice

Materials

Flip chart or chalkboard, 
markers 

A4 paper  
(half a piece for each 
participant)

Handout 4:  
A story about the tongue  
(one for each participant)

Handout 5:  
Subject-verb-object  
(one for each participant)

Handout 6:  
Passive verbs  
(one for each participant)

Materials 1:  
Subject and predicate 
(one sentence half  
for each participant)
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Tell the participants that in 
this session they will look at 
parts of sentences and at 
verbs. Give each participant 
half a piece of A4 paper.

Write ‘Usman’ on the left  
side of the flip chart or chalk-
board. Tell the participants 
to write ‘Usman’ on the left 
side of their paper, then pass 
the paper to the person on 
their right. Explain that this 
person will write a sentence 
beginning ‘Usman’, then 
pass their paper back to the 
person on their left.

Ask a few volunteers to  
read aloud the sentence on 
their paper. Make sure  
that they use full sentences, 
and ask them to expand  
or correct the sentences  
if necessary. 

Explain the subject  
and predicate. Follow  
these steps:

Write ‘Usman is playing  
with a ball’.

Underline ‘Usman’.

Explain that ‘Usman’ is  
the subject of the sentence.  
The subject tells us  
who or what the sentence  
is about.

Circle ‘is playing with a ball’.

Explain that ‘is playing  
with the ball’ is the predicate 
of the sentence. The 
predicate tells us what the 
subject does or is.

Write these sentences:

‘My mother went to  
the market.’

‘My friends and I walk  
to school together.’

‘My brother likes  
playing football.’

Tell the participants to  
work in pairs and write 
the sentences, underlining 
the subject and circling 
the predicate. Then ask 
volunteers to come out 
and mark the subject 
and predicate. Check for 
agreement. (Subject:  
My mother, My friends  
and I, My brother. Predicate: 
went to the market, walk  
to school together, likes 
playing football.)

To check for understanding, 
give each participant 
Handout 4: A story about  
the tongue. Read the story 
with them. Then ask them 
to work in pairs and decide 
whether the parts underlined 
are subject or predicate. 

Ask volunteers to say 
their answers. Check for 
agreement. (Subject:  
a chief, The servant, a man. 
Predicate: brought him a 
tongue, bring the same thing 
for the worst meat, makes 
him very happy.)

Session 2 
10.30—11.30am  

activity 
01
Time 
20 minutes

Subject and predicate
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Explain subject, verb and 
object. Follow these steps:

Write ‘The servant brought  
a tongue.’

Remind them that  
‘The servant’ is the subject  
of the sentence, and 
‘brought a tongue’ is the 
predicate. 

Underline ‘The servant’  
in one colour, ‘brought’  
in another colour and  
‘a tongue’ in another colour.

Tell them that ‘brought’  
is a verb. The verb in  
a sentence describes  
an action such as ‘brought’  
or a state such as ‘like’.

Tell them that ‘a tongue’  
is the object. The object  
in a sentence receives  
the action of the verb.

Point out that the verb  
and the object are part of  
the predicate. 

Highlight that most  
sentences follow the pattern 
subject-verb-object (SVO).

Give each participant 
Handout 5: Subject-verb-
object. Tell them that they  
will complete the sentences 
by writing a subject and 
object in each sentence.  
Ask volunteers to say 
sentences for number 1,  
for example ‘My mother 
bought some mangoes’. 

Move around the room, 
checking for accuracy  
and helping where necessary. 
Then bring the whole  
class together and ask 
volunteers to read aloud 
some sentences.

activity 
02
Time 
20 minutes

Subject, verb, object 
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Explain active and passive 
voice. Follow these steps:

Write ‘The servant  
brought a tongue’.

Remind them that the 
sentence follows the pattern 
subject-verb-object, and  
that this is the most usual 
pattern in a sentence.

Tell them that in a subject-
verb-object sentence, the 
subject does the action,  
and when the subject does 
the action, the verb is in  
the active voice. 

Underline ‘brought’ and  
write ‘active’.

Explain that not all sentences 
follow this pattern.

Write ‘A tongue was brought 
by the servant’.

Point out that in this sentence 
‘a tongue’ is the subject  
but does not do the action:  
‘a tongue’ receives the  
action, and the verb is in  
the passive voice.

Underline ‘was brought’  
and write ‘passive’. 

Explain that we make  
the passive with the verb  
‘to be’ followed by the  
past participle.

Write these examples:

‘The teacher teaches  
the pupils. (active)’

‘The pupils are taught  
by the teacher. (passive)’

‘The boy ate the  
bananas. (active)’

‘The bananas were eaten  
by the boy. (passive)’

Give each participant 
Handout 6: Passive verbs. 
Tell them to work individually 
or in pairs and fill in the gaps 
in each sentence with the 
correct passive verb. Move 
around the room, helping 
where necessary. Then bring 
the whole class together 
and ask volunteers for their 
answers. (1 was made, 2  
was hit, 3 were damaged,  
4 was arrested, 5 is spoken,  
6 was repaired, 7 was  
stolen, 8 was built)

Highlight that we usually  
use the active voice in 
sentences. We use the 
passive voice for various 
reasons: when it is not 
important who did the action, 
when we don’t know  
who did the action, when  
we don’t want to say who  
did the action. 

activity 
03
Time 
20 minutes

Active and passive voice 



Summary

Remind the participants 
of the main points of the 
session. Ask if there are 
any questions. If there is not 
enough time to answer all 
the questions, write them on 
the ‘Parking lot’ poster and 
answer them in the Wrap up/
Finishing off session.

If there is time, do an 
activity to match subjects 
and predicates. Give each 
participant one sentence  
half from Materials 1: Subject 
and predicate. Tell them  
to walk around the room  
and find the subject or 
predicate that completes  
their sentence. Tell the pairs 
to read out their sentences.

Module 15 
Day 2 
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English  

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 
 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa 

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 3 
12—1pm 
 Teaching  

Social Studies 

Learning outcomes

By the end of this session,  
the participants will be  
able to:

explain the importance  
of agriculture  
to Nigeria

explain the different  
types of farming  
carried out in Nigeria

Materials

Flip chart or chalkboard, 
markers 

Handout 7:  
Types of farming  
(one for each participant)
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Day 2 
Page 19



activity 
01

Tell the participants that in 
this session they will look  
at agriculture in Nigeria and 
its importance to the country. 
Ask, ‘Why do you think 
agriculture is important to 
Nigeria?’ Take their answers. 
The co-facilitator writes their 
answers on the flip chart 
or chalkboard. (Possible 
answers are: to provide food 
for the country, to provide 
income, to provide jobs, to 
provide raw materials for 
industry, to save the country 
importing food, to keep the 
cost of food down, to make 
the best use of the land.)

Tell the participants that 
Nigeria is largely an 
agricultural country, with 
about 70% of the population 
involved in farming.  
Farms are generally small, 
although the number of large 
farms is increasing. These 
small farms produce 80%  
of the total food grown  
in Nigeria and so are very 
important to the country.

Because of the wide range  
of climates and plentiful  
water found in the country,  
a large variety of crops 
can be grown. Ask the 
participants to work in groups 
and list as many crops  
they can think of that are 
grown in the country. Give 
each group a piece of flip 
chart paper and marker. 
(Possible answers are: yams, 
cassava, rice, sorghum, millet, 
corn, cocoa, sugar cane, 
palm oil, soybeans, peanuts, 
sweet potatoes, potatoes, 
onions, tomatoes, cotton, 
beans, melons, pineapples, 
and many different other 
kinds of fruit and vegetables.) 
Take their answers.

Explain that a lot of 
agriculture involves not just 
growing crops but raising 
animals (animal husbandry), 
involving cattle, sheep,  
goats, poultry, and fish.  
There is also forestry.

Note to facilitators

If possible and to begin  
this session, ask a farmer 
from the local community to 
come in and talk about his 
work. Ask him to talk about: 
what type of farming he 
follows; how much land he 
has; what he does and  
when; whether he sells his 
produce or whether it is 
just for family use; whether 
he uses his own seed or 
buys seed; whether he 
uses fertiliser, pesticides, 
machinery, and so on.

Time 
25 minutes

Agriculture in Nigeria

Session 3 
12—1pm 

Teaching  
Social Studies 
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Tell the participants that 
over the last four decades 
agricultural production  
has declined and Nigeria  
has changed from being  
an exporter of food to  
an importer. This decline 
has been largely due to 
the growth of the oil sector 
and people leaving the land 
and moving into the cities. 
Recently, due to the fall in  
the price of oil, more attention 
is being paid to agriculture 
and the government’s  
policy is to revive agriculture. 
As a result, food production 
has been growing, which has 
led to a fall in food imports.

Summary

Ask if there any questions. 
Remind the participants  
of the importance of 
agriculture to the wellbeing  
of the country and in 
providing food for a growing 
population. Tell them that, 
although 80% of the land  
is suitable for arable farming, 
only 40% is currently being 
used. Farming has the 
potential to expand, but 
expansion must be done  
in a way that does not 
damage the environment  
and takes into account the 
impact of global warming.

Ask them to quickly  
discuss with a partner how 
farming can damage the 
environment and to think 
about how global warming 
could affect agriculture  
in Nigeria. Tell them that you 
will take their feedback on 
Day 3, when they will discuss 
these issues.

Tell the participants that  
farms can be classified 
according to what is being 
grown or reared, the size  
of the farm, and the type  
of agriculture being followed. 
Farming can be: sedentary  
or nomadic; subsistence  
or commercial; arable, 
pastoral or mixed; extensive 
or intensive.

Give each participant 
Handout 7: Types of farming 
and go through it with them.

Then ask them to work 
in groups and use the 
categories in the handout  
to describe the farms  
that they know in their 
community. 

Bring the whole class 
together and take their 
answers. (The majority of 
farms should be sedentary, 
subsistence and arable  
or mixed farms.)

Time 
30 minutes

Farming systems

activity 
02
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English  

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 
 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa 

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 4 
2—3pm 
 Teaching  

Hausa 

Learning outcomes

By the end of this session,  
the participants will be  
able to:

identify the synonyms  
of some words

use words and their 
synonyms correctly

Materials

Flip chart or chalkboard, 
markers 

Chart 1:  
Yar fakara – fakara!

Chart 2:  
Word match

Materials 2:  
Matching pairs  
(one word for each 
participant)
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activity 
01

activity 
02

Start the session with  
an energiser. Show Chart 1:  
Yar fakara – fakara! Divide  
the class into two groups,  
A and B. Have group A  
do the call and group B do 
the response. 

Tell the participants that in 
this session they will  
look at words with similar  
meaning (synonyms). Show 
Chart 2: Word match. Ask 
them to match the words  
of similar meaning, following 
the example on the chart. 
When they have finished, 
tell them to compare their 
answers with a partner.  
Then take their answers.

Divide the participants  
into groups of four or five.  
Ask them to think about 
words that are similar and  
to list them. Move around  
the room, checking on  
their work and helping where 
necessary. Then bring  
the whole class together  
and take their answers.

Ask them to use the words  
in sentences. Before  
they start writing, write  
the following examples  
to guide them: 

‘An sayar da hula.’ 
‘An sayar da tagiya.’

‘Musa ya share hanya.’ 
‘Musa ya share titi.’

‘Shi ya sha ruwa a korama.’ 
‘Shi ya sha ruwa a rafi.’

‘Ladi ta kori mage.’ 
‘Ladi ta kori kyanwa.’

‘An yi mutuwa.’ 
‘An yi rashi.’ 
‘An yi rasuwa.’

Give each participant  
a word from Materials 2: 
Matching pairs. Tell them  
to walk around the room  
and find the person with the 
matching word. Tell them 
to sit in their pairs, and ask 
each pair in turn to show  
their matching words. Check  
for agreement.

Time 
30 minutes

Time 
30 minutes

Knowledge of words  
and their meaning

Using words similar in 
meaning 

Session 4 
2—3pm 

Teaching  
Hausa

Module 15 
Day 2 
Page 24



The matching words are: 

tangaran/fadi ka mutu

madafa/dakin girki

barni da mugu/kurajen fuska

alawa/hanjin ligidi

mawanka/wurin wanki

fitila/a ci fal fal

gabar kogi/bakin kogi.

Summary

Ask if there are any questions. 
Then ask them to quickly 
discuss in pairs other 
activities that they could do 
when teaching synonyms. 
Take their ideas.
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Briefly summarise the main 
points of the day’s activities. 
Then ask the participants  
to do the ‘two stars and one 
wish’ activity as a whole 
class, sharing their comments 
with you.

Go back to any questions  
that you have ‘parked’ during 
the day and answer them. 
Allow the participants time  
to finish off work and prepare 
materials. Move around  
the room, giving support 
where necessary.

Ask a volunteer to lead  
the class in a closing prayer.

Wrap-
up
3— 
4pm



Charts/handouts
The charts, handouts  
and other materials 
needed for each day  
are illustrated here.  
You will need to prepare 
these materials before 
each of the day’s  
training begins. 
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Note to facilitators 
Write each sentence half  
on a separate piece of paper. 
Each participant will need  
one sentence half. Mix up  
the sentence halves before 
giving them out.
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Note to facilitators 
Write each word or phrase  
on a separate piece of  
paper. Each participant  
will need one word.  
Mix up the words before 
giving them out.
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