Mentoring and
Monitoring Pack
for Supporting
School Based
Management
Committees in
Nigeria

Produced to support
SBMC development
in Nigeria

2016

esspin | =

Ed t n Sector
Suppor Pragarne ukaid
from the British people

in Nigeria




Contents

6
Welcome

7
What does this
guide tell you?

10
How to use this guide

12

Section One:
How to support
SBMCs

13
Introduction

17

Chapter 1
Mentoring and
monitoring

26

Chapter 2

Reporting what
SBMCs do and what
schools need

30

Annex

SMO Reports: how
to complete them

32

Annex I

SMO School-level
Report Format

35

Annex llI:

SMO Summary
Report (summary of
all schools covered
by SMO)

38

Annex |V:

Reporting format for
CSOs: Community
Mobilisation and
Advocacy

45

Chapter 3
Managing Change
in the Community
and School

48

Section Two:
Mentoring Visit
Sessions for SBMCs

49
Visit 1:
Getting Started

59

Visit 2:

Making the voice
of women and
children heard

70

Visit 3:
Resource
Mobilisation

84

Visit 4:

Protecting children
in the community
and school

101

Visit 5:

Improving
Communications
and Managing
Conflict

116

Visit 6:

Inclusive education:
Including all children
in the community

130

Visit 7:

Continuing to build
good relationships

141

Visit 8:

Review of School
Development
Planning

145

Visit 9:

SBMC, Women’s
and Children’s
Advocacy for School
Improvement

153

Visit 10:

Community Feedback
and Sustaining SBMC
Development



CBO
CGP
CSO
DSM
ESSPIN
LGA
LGEA
NGO
SBMC
SMD
SMO
SUBEB
UBEC

Community Based Organisation

Civil Society and Government Partners
Civil Society Organisation

Department of Social Mobilisation
Education Sector Support Programme in Nigeria
Local Government Authority

Local Government Education Authority
Non-Governmental Organisation
School Based Management Committee
Social Mobilisation Department

Social Mobilisation Officer

State Universal Basic Education Board

Universal Basic Education Commission



These materials have been developed to support SBMC capacity development
according to the key roles and responsibilities of SBMCs set out in Federal
Ministry of Education and State policy guidelines. They are for use by
government officers of the State Ministry of Education, the State Universal Basic
Education Board (SUBEB), particularly Social Mobilisation Departments, working
in partnership with civil society organisations to deliver on SBMC development in
Nigeria.

Many people contributed to this revised version of the Mentoring and Monitoring
Pack.

Special thanks go to the UKAID-funded Education Sector Support Programme in
Nigeria (ESSPIN) implemented by Cambridge Education and Save the Children.

Thanks also goes to the Federal Ministry of Education and the Universal Basic
Education Commission (UBEC) for contributing to and endorsing this revised
version in line with National SBMC Policy Guidelines, and to Departments of
Social Mobilisation of the following states:

Kaduna
Kano
Jigawa
Katsina
Zamfara
Sokoto
Bauchi
Niger
Enugu
Kwara
Lagos

Special thanks are also due to UNICEF for their support and contribution to the
revised pack.

Grateful thanks to Fatima Aboki, ESSPIN Lead Specialist for Community
Engagement, Sandra Graham, ESSPIN CSO Task Leader, Helen Pinnock,
YORDEL Africa Enugu State, Hilltrust Foundation Kwara State, MAMBAYA House
Kano State for their contribution to the revision.

First published in 2013
Copyright Save the Children International and Cambridge Education 2013



Advocacy Persuading people more powerful than you to do
something

Speaking up to powerful people on behalf of others

Change Management An approach to managing a process of change in an
organisation (school, community)

Child Protection Taking measures to avoid harm to children and to
protect them (including physical, emotional and
psychological harm)

Civil Society Government | Denotes Civil Society Organisations working in
Partnership (CGP) partnership with government officials to support
school improvement

Inclusive Education Minimising barriers to education for all children

Mentor Someone who supports and encourages another to
manage their own learning.




This guidance pack is for School Based Management Committee (SBMC) trainers
and mentors using the federally approved SBMC training and development
process developed with support from the ESSPIN programme, and replicated
across Nigeria.

If you are reading this guide, you are going to be working with School Based
Management Committees (SBMCs) in Nigeria. You will either be a Master SBMC
Trainer at state level, part of the Local Government Education Authority (LGEA/
Social Mobilisation Department), or you will be part of a civil society organisation
partnering with government to support SBMC development (CSO). This guide

is for the Master SBMC Trainers and the CSOs and Government Partners — the
people mentoring and training SBMCs to help them deliver on their State’s SBMC
Policy.

SBMCs exist to improve schools and make it easier for more children to get an
education. People like you are in the front line of this work. You will be helping
people in SBMCs and in government use their energy to make education far
better for everyone. You will be a vital link person - especially between local
government and SBMCs, and between all the SBMCs in your area. This guide
gives you information to help you do this job, and gives you the basis of several
top up training sessions to give SBMCs extra training in important areas. For
more on SBMC roles, look at your State SBMC Guidebook.

The mentoring programme for SBMCs offers the following:

Reinforcement of the training received using the SBMC guidebook and manual.

Further development of areas mentioned in the guidebook but not described
in detail. This includes the formation and functioning of SBMC committees to
support the voice of women and children, child protection, inclusive education
and relationship and change management.

Additional support as may be requested by SBMCs themselves during the
programme.

Provision of support based on observations/monitoring of SBMC progress made
during training and mentoring visits.



This guide is your manual for the period after an SBMC has received its initial
training, until the point at which you are able to support SBMCs regularly on your
own. ltis a follow-up to and builds upon the SBMC Training Manual.

The guide tells you how to provide the next phase of support to SBMCs after
initial training: how to provide mentoring and further training for SBMCs to
improve education in their communities. It also covers the steps involved in
monitoring SBMCs, to make sure that they get the support they need. The
contents of this guide are based on a programme of training and support
provided by the ESSPIN programme in six states of Nigeria during 2010 - 2012.

This guide contains:

Explanations of your role as a mentor and trainer for SBMCs

Important messages about education for you to communicate to SBMC
members

Detailed training activities for you to follow with SBMCs, which will strengthen
important SBMC skills and knowledge.

Let’s remind ourselves of what we are aiming to do in supporting SBMCs. We
want to encourage people to come together and make the best improvements
possible for all children’s education. We want SBMCs to be able to work
enthusiastically together for many years, and to make dramatic improvements
to children’s education. We know that, to do this, many SBMCs will need plenty
of initial training, and regular support visits to encourage and advise them.

The encouragement, training and advice you give to SBMCs will make a huge
difference to their ability to help children’s education.

We have found that SBMCs in Nigeria need help to understand and act on several
important issues. SBMCs will have already had initial training on many issues, but
they will need longer term training and advice to become confident in responding
to the more complex and demanding issues around children’s education.

These more complex areas, in which SBMCs are likely to need longer term
support, are:

How to get more money into the school - from inside the community and outside
it. This is covered in the first chapter of Section Two: ‘Resource Mobilisation’.

How to listen to women’s and children’s ideas for improving education. This is
covered in ‘Women’s and Children’s Participation’.

How to keep children safe and well cared for, so that they can do well at school
and come to school easily. This is covered in the ‘Child Protection’ chapter.

How to get schools working well for all children, particularly those who face
the biggest problems in life and with education. This is covered in ‘Inclusive
Education’.



we support SBMCs is important, as well as we help SBMCs to do.
Advice on how to support SBMCs for the longer term is covered in the first two
chapters of this guide.

covers mentoring and monitoring of SBMCs. SBMC supervisors
need to help SBMC members identify and solve problems in a sustainable way.
Supervisors also need to be able to check and monitor SBMCs’ work, so that
they can help them to improve, and tackle any problems before they get too
serious.

covers reporting on SBMCs. SBMCs mentors and
supervisors will need to report on SBMCs’ work, so that they can show money
spent on supporting SBMCs is being well used. Sharing information through
reports on how SBMCs are working is likely to show that supporting SBMCs
is leading to improvements in children’s education. Reporting on SBMC work
should encourage support and funding for SBMCs to spread further to other
communities. At the same time, it is important to report on the needs and issues
which SBMCs are raising around children’s education.

is about the process of managing change. These are important
skills for all involved in SBMC development: the Department of Social Mobilisation
at SUBEB and LGEA, the State Master SBMC Trainers, the civil society and
government partners, and the SBMCs including their women’s and children’s
committees.

Section 2 provides the content for each of 8 mentoring visits.

The table below shows how the mentoring programme works in practice.

Timeframe (mentoring visit once every 6 weeks for first 8
visits then termly thereafter)
Mentoring | 1 2 3 4 5 6 7 8 9 10
Visit
Orientation for CGP by Master Trainers to prepare for mentoring visits 1 - 5
(should cover Chapters 1-3 of this guide and Mentoring visits 1-5)
[ visit 1
[ visit 2
Visit 3

Visit 4

Visit 5

Orientation for CGP by Master Trainers to prepare for mentoring visits 6 — 10
Visit 6
Visit 7

Visit 8

Visit 9

Visit 10

1-day Review of mentoring programme (Master Trainers and CGP)




For the first 8 visits it is necessary to provide quite intense follow-up support to
SBMCs to help them to keep up the momentum following training. Thereafter,
visits can become once per term or as per the routine SMO monitoring schedule
set out by the Department of Social Mobilisation. CSO support is also more
intense during these initial 8 visits with SMOs gradually taking more and more of
the lead role as time goes on. By the end of the initial 8 visits SMOs should be
ready to continue the mentoring and monitoring process with more occasional
support, as per state policy, from the CSOs.

Whilst SBMC training takes place in clusters, mentoring involves the CGP teams
visiting each school directly with 1 day allocated per school. So the amount of
time it takes to complete the mentoring programme will depend on the number of
schools each CGP has to cover. In the ESSPIN pilot programme CGPs across 6
states visited on average 30-40 schools each. Some covered less, some more
depending on CSO capacity. For those with more schools it took 12-18 months
to complete the process.



1.

It is important to note that this pack can be used on a continuous basis. This
means that after Mentoring visit 10 the materials can be used again to refresh
existing SBMCs and to continually train new members.

It can also be re-visited based on the specific capacity gaps and needs of
SBMCs, which may be indicated by SMO monitoring reports or identified and
requested by SBMCs themselves.

2.

Read Section One and make a plan for your first visits to SBMCs. Make sure
you have a checklist of actions ready to take with you to your first visit, and a
notebook to record your visits. Print off or photocopy the reporting formats in
Section One, Chapter Two, and bring them with you. Afterwards, always share
a brief report of the progress and challenges found during your visits with your
colleagues and superiors.

3.
Read and practise the relevant training session in Section Two for your upcoming
visit. Although this guide is written in English,

so that everyone can understand.

4.
Prepare any you may need (always flipchart, writing paper,
marker pens and biros/pencils - sometimes you will need to photocopy
information sheets or present them on flipcharts or a data projector).You will
also need to

If they can all read English, you can present and distribute the English
materials in this manual. If they all read a local language, you will need to prepare
and distribute local-language versions of the handouts.

Where the instructions say ‘give out handouts’, if you think anyone will have
difficulty reading the handouts, tactfully arrange for a member of the group to
quietly read the handout to them.
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The content of all mentoring visit sessions is important and based on the SBMC
Guidebook. SBMCs have a key role to play in supporting all children to attend
and stay in school and to make sure they are safe in and around the school. They
also have to continually manage a process of change in their community, and so
communication, relationship and conflict management skills are also important
along with resource mobilisation. It is difficult to prioritise one topic over another.
It is suggested that 10 mentoring visits are the minimum that each SBMC should
receive to help it become fully functional, and that Inclusive Education and Child
Protection are foundational. Therefore if there has to be any prioritisation of
content or variation in numbers of mentoring visits by state, these two sessions
should not be missed amongst those selected. However all sessions support
each other and it is advisable that all are covered as the core follow-up support
to SBMCs. Thereafter, social mobilisation staff can decide in collaboration with
supporting CSOs which sessions to re-visit from the SBMC Guidebook and
training manual, for example School Development Planning, finance management
etc.

1
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This section gives all the basic information needed for SBMC Master Trainers and
CGPs to start mentoring SBMCs and providing long term training and support.

It should be used to provide initial training of trainers for SBMC mentors by
Master Trainers before they begin SBMC mentoring and longer term training.

Each chapter can also be read by mentors and trainers before they start
mentoring SBMCs. Chapters can be used as reference material by mentors
while they are preparing for mentoring or longer term training sessions, to remind
themselves of useful principles and information.

Most visits will be at least 3 hours. Each visit you make to an SBMC should have
this structure:

discussion of previous progress and issues

training activities and messages on an important theme for SBMCs linked to roles
and responsibilities as set out in the State policy

action planning for the next period.
Make notes of your discussions and plans with each SBMC.
After training, you can spend more time on your visits to SBMCs on discussing

progress, offering advice and follow up planning - both for yourself with
government colleagues and with SBMCs.

Use this table as a guide to which issues you should cover with each mentoring
visit.

Mentoring Visit Key content & materials

) s 't"H'é'§B"M'5'éﬁaﬂia'ékuﬁé&'ﬁb"fﬁnééi"mr:h'é'ri't"c'{r'i'ﬁé .........................................
GetliNg STArtEA et
on Mentoring SBMC Roles and Responsibilities refresher

SBMC Committees to create space for women’s and children’s
participation in education and school improvement

Do the following on each visit:

Ensure that all SBMC members including women and children are
present as far as possible

Review and support the School Development Planning process
depending on the stage schools and SBMCs are at.

Check that SBMCs have recorded minutes of meetings and updated
financial records

13



2. Listening to women and children
MaKING TNE VOICE et sse bR
of women and The benefits of women’s and children’s participation

children heard R R R R e
Creating space for women’s and children’s participation

Materials required:

3. What is resource mobilisation

RESOUICE e a ettt sttt et
Mobilisation and Resource mobilisation cycle

SBIMCS ettt a et b e s a bbb et es s ae st es s e s e aet et nareraens

SMO report format and guidelines

Materials required:

4. Child protection and children’s learning

Protecting Children ...
in the community Protection issues children face in school and community and their

and school impact

Preventing, reporting and responding to child protection issues
Materials required:

5. Good and bad communication

COMMUNICALIONS et ss s sae s sssesssseesss e ssseesssesssses s sasessaesen
Conflict resolution Understanding and resolving conflict

and change

management

Materials required:

SMO report format and guidelines

14



6. What do children need to learn well?
Inclusive Education

Practical actions to overcome barriers
Materials required:

7. Relationship building and networking
BUIldING relatiONSNIPS  ...........oooviviveeeeeieeeeecese e ssesss s sssstss et sssss s sssss s
and SBMCs Building good working relationships/leadership skills

Building community support

Materials required:

8. Review of School Development Planning process
SChOOI DEVEIOPIMENT ... ssssssssssss s ssssssssss s
Planning Refresher on responsibilities of SBMCs in SDP process

Materials required:

9. Identifying advocacy issues
SBMOC AGVOCECY .ooeceeeeceeiiss e csesssssss e esstss e

Conducting advocacy for school improvement

Materials Required:

Any photographs of change in schools as a result of SBMC support

15



10.

Community
Feedback and
Sustaining SBMC
Development

Review of Community Feedback on SBMC meetings and monitoring of
school development plan

Planning to sustain SBMC efforts in the long term

Materials Required:

Reports of any community feedback meetings conducted

16



This section is for use by who are delivering training to SMOs and
other local government staff or Civil Society Organisations supporting SBMCs.
Master Trainers should make sure they are fully familiar with the content and
session organisation before facilitating the sessions with the CGP.

There are questions and information that will need to be prepared on flipchart
prior to leading discussions with the CGP.

Facilitator: Ask participants to work in small groups of 3 or 4. Ask the following
(write on flipchart):

As you will be both and SBMCs to help them do a better
job:

How would you define the word ‘Monitoring’?

What does monitoring involve?

When have you been monitored by others?

Was it a useful experience?

What would you like from someone who is monitoring you?

How would you define the word ‘Mentoring?’

Have you ever been mentored?

Was it a helpful experience for you?

What would you like from someone mentoring you?

Let one group feed-back — and the other groups add if anything is missed.

Ask participants to take a look at these definitions of monitoring and mentoring.
Ask:

Do you agree with them?
Do these definitions match your experience?

These are the definitions of monitoring and mentoring that we would like
you to use while working with SBMCs.

is supporting and is systematic and
encouraging people to manage their purposeful observation to check
own learning, so that they improve on progress, usually against some
their performance. There is never a standards or targets.

hierarchy in a mentoring relationship.

17



— it is not making a judgement or
saying progress has been good or bad.. This information may be used later for
(making a judgement: did the work go well or poorly?).

There can be mentoring in a relationship where there is usually a hierarchy
(e.g. boss — employee, teacher — pupil). BUT at the point of the mentoring,

The person being mentored needs to feel free to share problems and concerns
and . The person being mentored should be encouraged
to come up with their own ideas,

The mentor and person being mentored work together — the mentor does not
provide all of the answers.

Still working in small groups ask participants to read the following descriptions.

Ask them to identify which column contains examples of mentoring, and which
describes monitoring? (Don’t look at the answer below!)

A B

A Head Teacher walks around the A Head Teacher observes a lesson, and discusses
school to see if teachers are in their with the class teacher what went well and what
classrooms. could be improved.

The Education Secretary asks for the =~ The Education Secretary meets the SMO to
SMO’s report. discuss how to move forward.

The trainer counts the number of A CSO representative meets with the SBMC
people taking part in training. finance subcommittee to discuss the financial

barriers faced by the SBMC.

The SMO calls the SBMC chairmanto  The SBMC supervisor calls the SBMC chairman to
check whether a meeting took place. ask him how he thought the meeting went.

1.
Is there any hierarchy? If there is usually a hierarchy in a relationship (e.g. boss
and employee), this hierarchy is put to one side when mentoring takes place.

2.
Sometimes there is a mixture or monitoring and mentoring — sometimes one
leads to another. Think about the purpose of each activity.

3.
Why is this person observing the other? Is it to check on progress or to be able to
offer support?

18



4

Why is this person asking questions? Is it to gather information or to help the

other person to think through the process themselves?

(Answers: Column A is monitoring, and Column B is mentoring.

Did you get it right?)

(10 minutes)

As SBMC supporters and supervisors you will need to
wear different ‘hats’ at different times: you will need to fulfil different roles. Look at
the next page. Do you agree about the different ‘hats’ you will need to wear? Are
there any other things a good SBMC supervisor and mentor should be doing?

Handout 1: The many hats of SBMC supervisors!

Monitor

Gathering information
for writing reports

Checking that SBMC
meetings are taking
place and functioning

Counting number
of participants in
meetings / activities

Checking that
women’s and children’s
committees are formed
and supported

Measuring levels of
participation

Asking members of the
community questions,
using monitoring tools

Mentor

Discussing issues /
sharing views with
members of the SBMC

Supporting and
encouraging SBMC to
grow and develop

Carrying out

Supporting women’s
and children’s SBMC
committees to function
well

19

Teacher/
Trainer

Delivering information
to SBMCs on how
certain tasks /
processes should be
carried out

Introducing new
concepts and ideas to
SBMCs

Facilitating information-
based



Prepare the below table on slide or flipchart.

Ask participants to read through the following table which lists typical

This is a general list of behaviours and ways of speaking that will help

you be a good mentor.

This sometimes

takes a little bit of practice - you could practice with colleagues or family
members, and ask them for feedback on how you give feedback.

Encourage SBMC members to be similar in their behaviour to each other, and

with the rest of their community.

Constructive

Destructive

Be encouraging, supportive and empathetic

Be judgemental and dismissive - interrupt and
cut off others

Start your feedback with a positive point about
what the other person has said or done

Start your feedback with a negative point

Be specific - give examples

Be general

Focus on the most important points. (If you
only had 30 seconds to speak to this person,
what would you want them to understand in
order to achieve a good result?)

Give feedback on everything.

Describe what you saw — be objective

Say what was good or bad and your feelings
about it — be subjective

Start your observations with ‘I’ (as in ‘I think /|
hope ....")

Start your observations with “You’ (as in “You
should have ....")

Give more positive than negative points

Give more negative than positive points

Discuss and agree on next steps (agree
targets). Check - does everyone feel they can
do what we have agreed? Does anyone have
any problems, or is anyone unsure? Make sure
you have left time at the end of any discussion
to talk about these worries and agree changes
if needed.

Tell someone what to do next time (set targets)

Talk about things that could be improved

Talk about what went wrong

Focus on actions / behaviour in your feedback

Focus on the person in your feedback

Give feedback as soon as possible

Give feedback within 1 month of observation

- your aim after giving feedback is for the other person to feel good
about themselves and you; and for the other person to feel they can take action

to make things better next time.

Being constructive and positive is important for mentoring, so that
people will accept what you are telling them.

Ask participants to look at the first column in the table above. This

describes a skilled mentor.

20




What words and phrases would someone like this ? (To get you started,
one example would be ‘You shouldn’t have done that.’)

What other examples can you think of?

Ask participants to draw the dustbin picture below and write these words and
phrases on it. This can help remind you
while you are working with SBMCs.

it is much
harder to make people feel
good about themselves
than it is to make people
feel bad about themselves.
If you make someone feel
good, they will be happier
to listen to you and work
with you.

You’re now going to think about the words and phrases that
an effective mentor would use. Have another look at the first column of the table
above. Which words or phrases would you like to use often when working with
SBMCs? What can you say that will be constructive? Write these in the speech
bubble below.

To help you get started, here is one example: | think you did a great
job of producing that

school development plan.
It is clear and has useful
information on costs. Are
there any ways the plan
could be improved?’

One of the ways in which a mentor can help someone to solve problems
is to ask a lot of . Open questions require specific information -
they cannot be answered with ‘yes’, ‘no’, or ‘OK’.

21



Provide this as an example:

“This is a strong school development plan. | like your focus on building a new roof
- this is clearly an urgent need. In the longer term, what do you think we could
also do about improving teachers’ attendance and punctuality?’

If an SBMC has a problem, an important part of mentoring is to
use open questioning to help them find the causes of the problem and possible
solutions.

Another part of mentoring is to put possible solutions as questions - asking if it is
possible to do something instead of telling people they should do something.

For example, an SBMC has identified the need to buy new classroom furniture,
but they have not been able to find the money for this.

Ask participants to write down some open questions which you could ask the
SBMC to help them find their own solution to the problem.

We haven’t made any progress with our school development plan
because we don’t have money for new furniture.
How important is it to get new furniture?
SBMC: Very important - the children and parents have complained that they have
to sit in the dirt and cannot study easily. We have put it as our top priority.
OK, I’'m sure we can work out a solution. First, do you know why you haven’t
been able to get the money?
We asked the village head but he said no.
You: What do you think were his reasons?
We don’t know.
Do you think it would be possible to find out more, so that we can
understand why people do and don’t give money? How could you do that?
Yes. We could go back and ask him.
Great. Who will do that, and when will you do it? (agree a person and a time;
make sure it is noted).
Who else with a link to this community might have money for buying
furniture? Or could anyone provide or make furniture directly?
A, B, and C people might be able to help.
Wonderful, good idea. What do you think would be the best ways of asking
for A, B and C’s help?

If it were really not possible to make progress on the furniture in the short term,
the mentor could say:

“Could we work out a long term plan for getting the furniture money, and move
something else from the school development plan to the short term?’ That way
we can make more progress. Do you agree?

(If yes:) What other issue from the plan could we choose to work on in the next
week?”

(after this discussion, make the long term plan.)

22



Another important part of mentoring is . This
helps everyone to be clear on what is being agreed and to check whether or not
everyone agrees. If people aren’t clear, this is an important opportunity to find out
what is causing the confusion and to help people get a better understanding.

This is very important, as people will be less willing to help with SBMC work if
they don’t understand or agree with what is happening.

“So are we saying that hawking is the biggest reason why children don’t come to
school?

Have | got that right?

Are there any other important reasons why children don'’t go to school?”

(then write the main points on a flipchart.)

If an SBMC comes up with an idea that could harm somebody or make
life more difficult for them, part of your role is to raise that issue with the SBMC,
constructively. This is particularly important if people with little money or power,
or a child could be harmed.

“So it seems we think the head teacher should stop children of families who do
not contribute money to the School Development Plan from coming to school.
Can anyone think of any problems with this? (If nothing is suggested:) How well
does this fit with the principles of our State SBMC Policy? (remind the group of
those principles)

“What ways can we encourage families to contribute something to the School
Development Plan without damaging their children’s education?”

Try to look around the room in a friendly manner as you ask questions, to help
encourage everyone to speak. Check people’s faces - do they look like they have
an idea, but are too shy to speak? You can ask people directly for their ideas if
they look interested or look like they want to speak. This is particularly useful if
someone else has been speaking a lot.

[Just a second, sorry - | think Amina wanted to say something. Did you have an
idea, Amina?]

You can then go back and ask the other speaker for their ideas after you have
discussed the new contribution.

[‘So we have agreed that you will change the times of SBMC meetings as Amina
suggests. Sorry, Doctor - | think you had something you wanted to say just now?’]

23



This behaviour from a mentor will help include more people in SBMC decision
making, which will make decisions stronger. This behaviour will also be a useful
for SBMC members on how to manage their discussions and decisions.

Explain: As a mentor, you want to encourage the SBMC to make progress
with difficult problems - but it is just as important to help them to solve easier
problems.

Each piece of progress made, no matter how small, will encourage the SBMC
to do more. Every time the SBMC can report positive progress to the local
community and the government, the more support they will be likely to get in
future.

Every time you meet members of the SBMC, do the
following:

Ask them since you last visited.
Ask what has happened which has been
Write this down, acknowledge them and encourage them to

Encourage them to reflect on what they did which to the positive
change. (If people can’t think of something good, ask which issues have not got
worse - not getting worse is good!)

After celebrating, say ‘So is (the original problem) solved now? (If yes - when will
we tell the community? If no - what would we like to do next on this?”)

If the SBMC comes up with negative things, write these down and promise to
discuss them. Then ask for positive things, and celebrate these before moving on
to problem solving for the difficult issues.

It is important that children agree and are comfortable to take part in any
discussions, and that they understand what is happening. Children should not be
forced to participate.

Write these guidelines on flipchart paper - which mentors and SBMCs should use
when meeting and talking with children.
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When you meet with children

What the meeting or discussion is about
How long it will take
How their ideas and comments will be used

That there will be no direct rewards to them for taking part (but their ideas will be
very helpful)

That anything that they say will be kept private if they want it to

If the children have any questions for you about the meeting.
If they are willing to take part.

Where and when they would prefer the consultation to take place.

Children must always be during discussions and
consultations. Children might be harmed by consultations and discussion if:

They are required to take time off school, missing out on valuable learning.

Parents or employers have not given consent, and may later punish children for
taking part.

Consultations encourage children to talk about upsetting issues without offering
support to help them with the problems raised.

Children believe that they will gain materially from consultations, and are
disappointed.

Sensitive information that children reveal is later shared with others in the
community.

Children get tired and hungry/thirsty during long consultations.
Children are pushed or “instructed” into taking part when they don’t want to.

Those conducting the consultations exploit, harm or mistreat the children.

See Section 2, Visit 3 for more information on child participation and consultation,
and Chapter 5 for more information on child protection.

25



Let participants work in small groups and ask: Why do we need
to write reports and other documents about what SBMCs are doing? Let
participants answer and collect on flipchart

that there are three reasons, which link up with our focus on monitoring
and mentoring.

One is to review whether SBMCs are doing what is expected of them, and to
identify where SBMC members may need further help and training.

Another is to identify the wider issues which SBMCs have identified, so that
you and your superiors can help direct resources and effort to solving these
problems.

A third purpose is to record the successes of SBMCs. It is essential for SBMCs,
who are volunteers, to get good information showing where they have been
successful. Seeing that their achievements have been noticed and recorded by
an outsider will motivate the SBMCs to keep working hard for their school and
community.

Also, if you record what SBMCs have achieved it will help to create a
database of information on what SBMCs all over Nigeria are doing. This will help
to justify the money spent on training and supporting SBMCs, and will show that
it is worth continuing to support SBMCs.

Because of these different purposes to reporting on SBMCs, you will need to
produce different types of information in your reports. For example:

it will be important to record personal stories of change, success or difficulties —
case studies

It will be just as important to record numbers of children helped, classrooms
repaired and so on, which can be combined with numbers from other SBMCs to
create a picture of progress across the whole LGEA and state.

The SMO and CSO report formats highlighted in this chapter have been
devised to encourage a good mixture of these different types of information.

26



Reporting for understanding: to capture the education challenges and needs
faced by SBMCs and communities

Reporting for learning: showing how education problems are being overcome in
communities

Reporting for accountability: to show that the resources used to support SBMCs
are getting good results.

Ask participants in plenary if they are aware of the regular reporting tasks for
SBMC mentors and supervisors (CGPs). Let them answer.

Prepare on flipchart or go through the different reporting requirements for Social
Mobilisation Officers and CSOs working with SBMCs:

1.

(which is a report for government using
numerical information to analyze SBMC functionality, women and children’s
participation and inclusive school communities).

2.
(a report of local civil society work for education
which must be shared with government)

3.
Writing of education needs and SBMC efforts (see headings in the
CSO Reporting Format below)

4.
Writing a record of mentoring visits and training sessions you deliver (see final
section of CSO Reporting Format)

5.

in these reports with government, SBMCs and other
interested people - through conversations, letters, written reports and telephone
calls.
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TIPS for completing SMO and CSO reports:

1.
Bring blank copies of all the reporting formats with you to each SBMC visit.

2.

Write your report as soon as possible after you meet your SBMCs. If at all
possible, plan in half an hour at the end of each visit for you to find a quiet place
to sit and write your report. Or write your report in the car on the way back home.

3.
It is always easier to recall important information in or near the place where you
discovered it.

4.

Fill up each section with as much information as you can. This will be useful for
you in future, as well as for anyone else using your reports. You won’t remember
the information so well unless you write it down.

The Facilitator should ensure that ALL reporting formats are available for
participants for this session (see Annexes Il - IV). It is essential that the following
is clearly explained in this session:

The documentation that SMOs/CSOs can expect SBMCs to provide as the basis
for their assessment using the SMO reporting format

The SMO report format at school, summary, LGEA and SUBEB level — using the
SMO Reporting Guidelines (Annex I) and Case Study Guidelines

The CSO reporting format

Ask participants to work in small groups

Ask them to look through the SMO Reporting Format. Give them 10 minutes to
familiarise themselves with it. Answer any questions they may have.

Ask participants how the SMOs who are filling the SMO report will decide
whether to tick ‘YES’ or ‘NO’ for each criteria. Let them think about this for 10
minutes and take answers in plenary. Collect a few on flipchart.

Explain that the SBMCs will need to be able to show reasonable evidence to
support the judgment of the SMO.

Ask what would be reasonable evidence for the SBMC to produce for example
to indicate resources mobilized for school improvement, or women attending all
SBMC meetings, or communication with the LGEA on school needs.

Highlight that as part of mentoring Visit 1, CGPs will support SBMCs further
on the kinds of documentation that they need to keep. These were covered in
SBMC training — but need refreshing.
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Highlight the following examples that SBMCs need to keep for reasonable
judgments to be made by the SMOs:

Financial records of monies coming into the school and of how the money is
spent

Minutes of regular SBMC meetings (see generic template in Mentoring Visit |
materials) with list of those members in attendance, issues raised by different
members and actions planned/taken

The School Development Plan with SBMCs able to highlight their own concerns
within it

Copies of letters written to supporters including the LGEA, LGA, local business
people or philanthropists, and any responses received

Minutes of any other meetings held with other CBOs or government
representatives or the wider community

Lists of Children’s and Women’s SBMC Committee members and records of their
activities
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In the narrative section give at least two examples of partnerships that SBMCs
have with for example other SBMCs, community based organisations or
associations. The SBMC LGEA forum would be one example of SBMCs
networking and communicating.

In box 1 tick yes if the SBMC has been able to give at least 2 concrete examples
of networking with other bodies and organisations

In box 2 tick yes if the SBMC has been able to show clearly kept financial records
— of funds coming in and monies spent and what funds have been spent on.

In the narrative section provide at least 2 examples of the kinds of resources
mobilised by the SBMC (community funds, philanthropist, old boys network, local
businessman etc). Provide examples of how the funds were used.

In box 3 tick yes if SBMCs can show evidence of resources mobilised (SBMC
records of community time or labour for the school, financial records, equipment
provided etc).

In box 4 tick yes if the SBMC can show evidence of requests made to the LGEA
and or SUBEB for support which the community cannot provide

In box 5 tick yes if the SBMC can show evidence of funds, equipment, materials,
response from LGEA/SUBEB

In the next un-numbered box if possible, if not the amount of funds
mobilised by the SBMC since the last monitoring visit

In the narrative section provide examples of the suggestions and priorities raised
by the SBMC for input to the school development plan.

In box 6 tick yes if the Head Teacher and SBMC can verify that SBMC
contributed to school development planning. Ask to see the plan and ask what
the community priorities were and whether they were included or not.

In box 7 tick yes if the SBMC can provide evidence of community feedback
meetings. Evidence would include for example minutes or report of the meeting,
asking community members if they were consulted etc.

In the narrative section provide examples or case studies of the kind of monitoring
that SBMCs have been doing, how they do it and what some of the key outcomes
have been.
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In box 8 tick yes if the SBMC and Head Teacher can provide evidence of regular
school visits by SBMC members. Verbal verification by teachers, pupils and

the Head Teacher is evidence, as would be any reports written or checklists on
monitoring visits

In box 9 tick yes if the SBMC can demonstrate that they are monitoring and
consulting with teachers on issues of attendance.

In the narrative section describe the ways in which women and children are
participating in the SBMC. Ask to see minutes of SBMC meetings or ask SBMC
members what issues are being raised by women and children and how the
SBMC is giving attention to their concerns. Ask to meet the Women’s and
Children’s SBMC Committee members and the Community Facilitators for the
children and find out how they are participating.

In box 1 tick yes if there is evidence that women are attending all SBMC meetings

In box 2 tick yes if there is evidence that children are attending all SBMC
meetings

In box 3 tick yes if there is evidence that the Women’s SBMC Committees are
formed (register of names), and active (reports, stories, evidence of their activities)

In box 4 tick yes if there is evidence that the Children’s SBMC Committees are
formed (register of names), and active (reports, stories, evidence of their activities)

In box 5 tick yes if the SBMC has evidence that issues raised by the Women’s
SBMC Committee are being considered and acted upon

In box 6 tick yes if the SBMC has evidence that issues raised by the Children’s
SBMC Committee are being considered and acted upon

In the narrative section provide examples and case studies of any actions the
SBMC has taken to support out-of-school or other vulnerable groups of children
to attend, remain and learn better in school. Include any examples of SBMCs
taking actions on issues of child protection and welfare (such as bullying, neglect,
beating, harassment, or difficulties on the way to and from school)

In box 1 tick yes " there is evidence (physical or documented) of SBMCs
mobilising the community to support children to access school

In box 2 tick yes i” there is evidence that the SBMC are monitoring who is
dropping out of school and why, and taking actions to address it

In box 3 tick yes " there is evidence that the SBMC and Head Teacher is taking
action on child welfare in and around the school (reports, raising awareness,
mobilising resources, workshops on child welfare in community/school)

In box 4 tick yes i there is evidence that the SBMC is encouraging other parents
in the community to take an interest in their learning, well-being and attendance
at school (the SMO can ask parents and children, ask the SBMC for anything
written in minutes etc).
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i-i .* SBMC Monitoring Tool for Social Mobilization Officers

School background Information and SBMC Composition (Membership and training received)

STATE : LGEA :

School Code: School Name: Name of Head Teacher :
Address: Location of school Rural M Urban M

Name of Supporting CSO/CBO Name of SBMC Chair : Year SBMC was Established :
if any:

Composition of SBMC membership by sex: Male: ( ) Female:( )

Complete each box on each visit Yes No
How many have been trained Male: ( ) Female:( )

Number of Mentoring Visit This Date of last Visit:......./cccc.oc/eeeene. No of visits this year: .............
Term:

Section 1: Information on functional SBMCs against criteria (General SBMC roles and responsibilities)

SBMC Communication Reporting Narrative (provide examples of SBMC partnerships with other organisations/
CBOs) please refer to supporting CSO / CBO at the background information

Complete each box on each visit YES NO

1. SBMC communicating and developing partnerships with other SBMCs, CBOs and
organisations

2. Clear financial records kept by SBMC

3. Financial records shared with community

SBMC resource mobilisation and grant utilisation narrative (provide examples of the kind of resources
mobilised, grant accessed, direct funding to school by government, the source and how they have been used)

Complete each box on each visit YES NO

4. SBMCs mobilising resources (time, funds, labour, equipment) for school improvement,
marginalised and vulnerable groups of children

5. SBMCs making requests to LGEA and SUBEB for support to schools which cannot be
provided at community level

6. Structure to handle administrative and financial matters in place by SBMC

7. Funds are utilized based on priority as indicated in the School Development Plan (SDP)

Funds mobilised by SBMC

How much money has been mobilised by SBMC this term

How much money in total has SBMC mobilised since beginning of this school year

School development planning, monitoring and evidence of implementation narrative

Complete each box on each visit YES NO

8. The SBMC is involved in the school development planning process

9. The SBMC is monitoring progress of implementation of the School Development Plan and
providing feedback to the wider community quarterly

10. SBMC reviews the School Development Plan annually

11. Evidence of implementation of at least 2 actions from the School Development Plan

12. School Development Plan has activity / activities addressing girls enrolment/retention
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Community Participation and mobilisation narrative (provide examples of what is happening as the result of
SBMC monitoring of teaching and learning)

Complete each box on each visit YES NO

13. The SBMC visits the school regularly to observe, monitor and support teaching and
learning

14. The SBMC monitors teacher’s and pupils’ attendance at least monthly

15. SBMC takes action to address irregular attendance and absenteeism of Head teacher,
teachers and pupils

16. SBMC holds meetings at least 4 times a year (on a quarterly basis)

Section 1: Highest possible score is 16. A score of 11 and Score: | Circle Met | Partially | Not
above means MET: 6-10 means PARTIALLY MET; and 0-5 which Met Met
means NOT MET applies

Section 2 - Information on the participation of women against criteria

Section 2: Participation in SBMCs — Narrative (provide examples of the concerns which women are raising at
SBMC meetings and how these are being addressed, and actions that women are taking to support schools
and children

Complete each box on each visit YES NO

1. Women’s SBMC committees are formed and active in SBMC

2. Women members attend all SBMC meetings

3. SBMC of concerns raised by women’s SBMC committee at SBMC
meetings and action taken

4. Number of SBMCs where Women’s SBMC Committee are taking actions to improve the
school and support children

Highest possible score is 4. A score of 3 and Score | Circle MET [ Partially | Not
above means ; a score of 2 means ,and which Met Met
a score of 0-1 means applies

Section 3 — Information on the participation of children against criteria

Section 3: Participation in SBMCs — Narrative (provide examples of the concerns which children are raising
at SBMC meetings and how these are being addressed and actions that children are taking for school
improvement)

1. Children’s SBMC committees are formed and active in SBMC

2. Child members attend all SBMC meetings

3. SBMC of concerns raised by children’s SBMC committee at SBMC
meetings and action taken

4. Number of SBMCs where children’s SBMC Committee are taking actions to improve the
school and support children

Highest possible score is 4. A score of 3 and Score | Circle MET | Partially | Not
above means ; a score of 2 means , and which Met Met
a score of 0-1 means applies

Section 4 - collects information on the role of the SBMC/community in promoting inclusive education

Section 4: Access and Inclusion Narrative (provide examples of actions SBMC has taken to support inclusive
education).

Complete each box on each visit YES NO

1. SBMC mobilising the community to support the access of all children to school (girls,
boys, nomadic children, children affected by disability etc)

2. SBMC monitoring children’s drop-out from school, the cause of it and communicating this
to school and community

3. SBMC and Head Teacher taking action to address and report child protection issues in
and around the school (violence, bullying, harassment)

4. SBMC encouraging interaction between parents and the school on children’s well-being
and progress
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Highest possible score is 4. A score of 3 and

above means
a score of 0-1 means

a score of 2 means

and

Circle
which
applies

Score:

MET Not

Met

Partially
Met

Additional Information Section: Enrolment, Drop-Out and Attendance
There are 3 tables below. The first captures estimated enrolment and the second children returned to school,
both as a result of SBMC action. The third captures attendance on the day of the monitoring visit against

enrolment data.

Total number of Children affected | Children unable to | Children from ethnic | Other (please state)
children who are by disability pay costs such as | minority
newly enrolled levies (e.g uniform,
in school due to book, etc)
SBMC action
Girls | Boys | Total | Girls | Boys | Total | Girls | Boys | Total | Girls Boys | Total | Girls | Boys Total
Estimated number | Children affected | Children unable to | Children from ethnic | Other (please state)
of school drop- by disability pay costs such as | minority
out children who levies (e.g uniform,
returned to school book, etc)
due to SBMC action
Girls | Boys | Total | Girls | Boys | Total | Girls | Boys | Total | Girls Boys | Total | Girls | Boys Total
Total number of teachers in the school by sex Number of teachers present on the day of visit
Female Male Total Female Male Total
Number of pupils enrolled in this school (P1-P6) Number of pupils present on the day of visit
Female Male Total Female Male Total
GENERAL REMARKS / OBSERVATIONS/ BEST PRACTICE/ ISSUES
OVERALL SCORE for SBMC Circle FUNCTIONAL | PARTIALLY NOT
means MET on all which FUNCTIONAL FUNCTIONAL

Sections 1-4 means | applies for
MET on 2-3 out of 4 sections. this SBMC:

means 0-1 sections MET

SBMC chairperson Signature:

SBMC chairperson phone no:

Head Teacher’s Signature:

Head Teacher’s phone no:

Enumerator’s Name:

Phone Number :

Signature :

Date : ---/---/----
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i-i SMO Summary Report (Summary of all schools covered by SMO)

STATE : LGEA: Cluster:
Number of Schools Monitored: Supporting SMO:
Period of Visit (Months/Year): Date of Report:

Section 1: General SBMC Roles and Responsibilities Complete box for all schools visited

SBMC Communication and Reporting Narrative
Comments (summary of key points):

Complete box for all schools visited

Number

1. Number of SBMC communicating and developing partnerships with other SBMCs, CBOs

and organisations

2. Number of SBMCs able to produce clear financial records kept by SBMC

3. Number of SBMCs sharing financial records with community

SBMC resource mobilisation and grant utilisation narrative (provide examples of the kind of resources
mobilised, grant accessed, direct funding to school by government, the source and how they have been

used)
Comments (summary of key points):

Complete box for all schools visited Number/
Amount

4. Number of SBMCs mobilising resources (time, funds, labour, equipment) for school

improvement, marginalised and vulnerable groups of children

5. Number of SBMCs making requests to LGEA and SUBEB for support to schools which

cannot be provided at community level

6. Number of SBMCs that have structure to handle administrative and financial matters

7. Number of schools that utilized funds based on priority as indicated in the SDP (Naira)

Funds mobilised by SBMC

Money mobilised by SBMC this term

Money in total mobilised by SBMC since beginning of this school year

School development planning, monitoring and evidence of implementation narrative

Comments (summary of key points):

Complete box for all schools visited Number

8. Number of SBMC involved in the school development planning process

9. Number of SBMC monitoring progress of SDP implementation and providing feedback
to the wider community quarterly

10. Number of SBMC reviewing the SDP annually

11. Number of schools where SBMC provided evidence of implementation of at least 2
actions from SDP

12.Number of schools where SBMC had activity / activities addressing girls enrolment/
retention in SDP
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Community Participation and mobilisation narrative (provide examples of what is happening as the result of

SBMC monitoring of teaching and learning)
Comments (summary of key points):

Complete box for all schools visited

Number

13. Number of schools where SBMCs visits regularly to observe, monitor and support
teaching and learning

14. Number of school where SBMC monitors teacher’s and pupils’ attendance at least
monthly

15. Number of schools where SBMC takes action to address irregular attendance and
absenteeism of Head teacher, teachers and pupils

16. Number of schools where SBMC holds meetings at least 4 times a year (on a quarterly
basis)

Not Met

P/M MET

Number of schools achieving s
(P/M) or

Section 2 - Information on the participation of women against criteria

Section 2: Participation in SBMCs — Narrative (provide examples of the concerns which women are raising
at SBMC meetings and how these are being addressed, and the actions women are taking to support

Complete box for all schools visited Number
1. Number of schools where women’s SBMC committees are formed and active in SBMC
2. Number of schools where women members attend all SBMC meetings
3. Number of schools where SBMC can give evidence of concerns raised by women’s
SBMC committee at SBMC meetings and action taken
4. Number of schools where Women’s SBMC Committee are taking actions to improve the
school and support children
Number of schools Score: Circle MET Partially Not MET
achieving , which MET
(P/M) or applies
Section 3- Information on the participation of children against criteria
Section 3: Participation in SBMCs — Narrative (provide examples of the concerns which
children are raising at SBMC meetings and how these are being addressed, and the actions
women are taking to support
1.Number of schools where children’s SBMC committees are formed and active in SBMC
2. Number of schools where child members attend all SBMC meetings
3. Number of schools where SBMC can give evidence of concerns raised by children’s
SBMC committee at SBMC meetings and action taken
4. Number of schools where Children’s SBMC Committee are taking actions to improve the
school and support children
Section 3: Highest possible Score: Circle MET Partially Not MET
score is 4. A score of 3 and which MET
above means MET MET, 2 is applies
Partially Met and 0-1 Not Met

Section 4 - collects information on the role of the SBMC/community in promoting inclusive education

Section 4: Access and Inclusion Narrative (provide examples of actions SBMC has taken to support

inclusive education).
Comments (summary of key points):
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Complete box for all schools visited Number
1. Number of SBMC mobilising the community to support the access of all children to

school (girls, boys, nomadic children, children affected by disability etc)

2. Number of SBMC monitoring children’s drop-out from school, the cause of it and

communicating this to school and community

3. Number of SBMC and Head Teacher taking action to address and report child protection

issues in and around the school (violence, bullying, harassment)

4. Number of Schools SBMC encouraging interaction between parents and the school on

children’s well-being and progress

Section 4: Highest possible Score: Circle MET Partially Not MET
score is 4. A score of 3 or 4 which MET

means MET, 2 is Partially Met applies

and 0-1 Not MET

Additional Information: Enrolment and out-of school children
If children have newly enrolled or returned to school due to SBMC activities, state numbers and which
groups of children eg:

Total number of
children who are
newly enrolled

Children affected by
disability

Children unable to
pay costs such as
levies (e.g uniform,

Children from
ethnic minority

Other (please state)

in school due to book, etc)
SBMC action
Girls | Boys Girls | Boys Girls | Boys Girls | Boys Girls Boys

Estimated number
of school drop-
out children who

Children affected by
disability

Children unable to
pay costs such as
levies (e.g uniform,

Children from
ethnic minority

Other (please state)

returned to school book, etc)

due to SBMC

action

Girls | Boys Girls | Boys Girls | Boys Girls | Boys Girls Boys
Total number of teachers by sex Number of teachers present on the day of visit
Female Male Total Female Male Total
Number of pupils enrolled (P1-P6) Number of pupils present on the day of visit
Female Male Total Female Male Total
OVERALL SCORE: MET...........ccceeeee. | PARTIALLY NOT

NUMBER OF SBMCS MET....ccoiiiiieenne. MET...oiiieieeeeee e
SCORING:

GENERAL REMARKS / OBSERVATIONS/ BEST PRACTICE/ ISSUES

Signature (SMO) :

Date :
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Name of CSO:

Name of SMO/Desk Officer:
State:

LGEA (s) Covered:

Date of Report:

Period Covered by Report:

This reporting template is generic and flexible.
The report should be produced on a quarterly basis following each mentoring cycle.

Section 1 should be filled to report on the mentoring visit. Sections 2 and 3 should be
filled with any advocacy activities or important meetings which have taken place within
the quarter and any response to advocacy.

The purpose of the report is for CSOs to keep track of progress of all CSO activities
(CGP/mentoring, advocacy activities), AND to document evidence on which to base
advocacy.

SECTION 1: Mentoring Visits to Schools

Number of schools included in report:

Mentoring visit number:

Mentoring visit focus:

1.
Mentoring Visit Objectives

2.
Key achievements towards visit objectives:

3.
Key challenges and issues arising from visit
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4,
Solutions found to address challenges and recommendations for further action:

5.

In section 5 of the CSO Report,
write any case studies in relation to key changes which you observe during mentoring
in the school communities as the result of the CGP and SBMC work.
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Case studies are very useful to tell a powerful story. Case studies can describe why
more money or support is needed to help with an education problem. They can be
written by SBMCs and given to SUBEB or other government departments to request
more support, or given to wealthy community members to ask for support.

Case studies can also be used to tell a story of how a school success has been
achieved using SBMC funds or using help from government or the community.
There are many examples of case studies in the ‘Handouts’ parts of each training
session in Section 2.

You should use these guidelines to write your own case studies about SBMCs, the
problems they identify, and the work you have been supporting SBMCs to do. Write
one case study after every visit to an SBMC.

(You can also use these guidelines to help SBMCs write their own case studies, for
example during Visit 2 or 3 on communication and resource mobilisation.)

Real names of people are not necessary for case studies. If it would embarrass
someone for their name to be included, use a different name.

If you are describing a situation for a case study, use this approach to organise what
you write:

The place and date where the situation has occurred.

What issues you have seen or had described to you

The problem that is causing these issues - as discussed with the SBMC
The underlying cause of that problem - as discussed with the SBMC
The solution to the problem - as discussed with the SBMC

How you or the SBMC think the solution can be implemented, and by whom.

If you are telling a personal story in a case study, organise the information like this:

The person, their age and where they are from. (Check that the person is happy for
you to record this information; if not, ask if you can change some details, and put in
a false name or other details.)

The issues they are experiencing with education
The problem causing these issues - according to the person

The underlying cause of that problem - according to you; does the person agree? If
no, what does he/she think is the underlying cause?

The solution to the problem - as suggested by the person. What would you like to
add?

How you or the person think the solution can be implemented, and by whom.
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Priority Areas for Case Studies/Examples on Community Mobilisation and Change of Practice at
School, Community and LGEA level (provide full case-studies where possible. Otherwise comment

briefly with examples to illustrate)

Civil Society partnership with government

SBMCs communicating and developing partnerships with other CBOs/organisations

SBMC monitoring in and around school (teachers, environment, children etc)

Participation/actions of traditional and religious leaders

Actions of SBMCs to support inclusive education and child protection (include examples of SBMC
action to address access and drop-out — provide numbers enrolled, numbers dropped out and
brought back as is possible

SBMCs requesting and receiving support from government for school improvement
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Resource mobilisation (time, funds, labour, equipment/materials)

Involvement of SBMC and community in School Development Planning

SECTION 2: Advocacy: Activities Implemented Related to Advocacy and Advocacy Plan

Include here any activities/actions taken in relation to your advocacy plan and advocacy issue.
Include any of your advocacy and how you plan to follow-up.
(This section can be used to keep reporting and updating against your advocacy plan)
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Include here summary information of any workshops delivered or important meetings attended, for
example workshops with community facilitators of children’s SBMC committees or SBMC forums at
LGEA/cluster level, or meetings with government, ESSPIN etc.

Workshop/Meeting Title:
LGEA: CSO Name:
No of Participants: Male Female Boys Girls

Purpose of Meeting/Workshop Objectives:

Achievements:

Issues Arising:

Outcomes:

Next Steps/Way Forward:

Participant List (Annex)
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Number of
Men

Number of
Children
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to SMO and CSO partners that what they will be doing as they mentor
and monitor SBMC development in schools and communities is essentially to
contribute to managing a process of change towards school improvement and
education for all children.

they will be working in and ask them to
brainstorm on challenges or resistance they may face as ‘change-agents’ in the
community and school.

their answers on flipchart paper

People tend to resist change — so they, and SBMCs themselves are likely to meet
resistance to change, to new processes and ideas, both in the community and
school

Where there has been little or no involvement of the community in the local
school, encouraging community members to get involved and see the school as
‘theirs’ may be challenging and take time

The participation of children alongside adults in decision-making processes

is uncommon in Nigeria, and in some contexts women do not sit with men to
discuss and decide on issues. People may resist change in these deep-rooted
attitudes.

participants what kind of conditions they will need to create in working with
communities and SBMCs to ease this change management process.

answers again on flipchart

Managing school change and improvement is a complex task and the school
leadership including the SBMC will have to learn to overcome barriers that exist
naturally during the process of change

Where school leaders, teachers and other stakeholders including the SBMC work
effectively as a team, with a shared vision of change towards improved student
learning, the change process is likely to be more successful

A clear School Development Plan which is developed implemented and
monitored with the involvement of the community through the SBMC is another
positive strategy for managing change and school improvement
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Sharing the SDP with the relevant education authority departments and others
who might help bring resources to the school

Considering access and equity issues is key to developing and implementing
initiatives which bring change at school and community level.

Sharing of leadership functions towards school improvement: Head Teachers,
Teachers, SBMC, Community, business partners, parents and children should all
play a part.

Involving civil society, community-based organisations and the traditional and
religious institutions — the community gatekeepers — are key to managing change

Using a mentoring approach to helping people cope with change is helpful

that for a number of reasons people often time feel uncomfortable
at the moment change is to be introduced. Change is however an inevitable
phenomenon which must occur if certain level of improvement must be made in
the lives of people. Sometimes, it is a problem of how change is introduced

2.

Split the participants into two groups for a role play: one group is called “Change
Agent” from a CSO or NGO and the second group acts as the “Community” that
the CSO/NGO has come to target, and “help to bring development”

3.
The facilitator at this point should give instructions to the two groups separately:

The change agent group is told that they are quite arrogant ‘development
experts’: experienced, knowledgeable, and exposed to so many different ideas.
When they meet the community the first time they will ‘tell’ the community what
changes they need to make to improve themselves. (no consultation)

The community is told that they are very fortunate that a CSO/NGO agency has
taken an interest in their community, understands their problems, and is coming
to help them bring about change. The community is encouraged not to be fearful
of asking questions, but to understand too, that these change agents are very
experienced people who ‘know what they are talking about’.

4,

The change agent group then goes and changes the community without asking
questions, just simply instructing the community what to do. The community,
although asking questions, complies. Note that this first meeting always ends up
in some disagreement and quarrel.
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5.

After role-playing in this way for a few minutes, the groups are separated again.
The change agents gathered together in a meeting forum and are asked to go
back to the community. In a more sensitive and participatory manner, they ask
how do they think they should bring about change in that community — in a more
consultative manner. For a second time, they go and try to bring about changes
in the community.

The group came back into plenary and answered the following questions:
How did you feel the first time (Change Agent) + (Community)?
How did you feel the second time (Change Agent) + (Community)?

Would our responses be different if these were a community of children/young
people?

Again reflecting on the role-play, what are the possible reasons for resisting
change?

A major reason often mentioned as to the reason why people resist change is
what people referred to as “fear of the unknown”.

The Facilitator should wrap up the activity at this point explaining that by
communicating clear objectives of coordination and ensuring inclusive,
consultative and participatory planning, a group can help minimize chances of
mistrust, rumor-mongering, and frequent conflicts in working together to achieve
a common objective.

by highlighting to participants that there is another session as
part of the mentoring visits to SBMCs which examines this area in more depth
under the heading of
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Visit 1:
Getting Started




This first mentoring session will help SBMCs:

Understand mentoring as the basis of the relationship between them, the SMD
Social Mobilisation Officer and the supporting CSO members

Refresh their memories on their key roles and responsibilities with a particular
emphasis on the simple but essential documentation they need to keep and the
school development plan

Set up SBMC Women'’s and Children’s Committees to enhance participation

Resources:

SBMC Guidebook, Flipchart paper, marker pens, masking tape, with pre-
prepared flipcharts (see below)

Time: 3-4 hours

Explain to SBMC members that the programme of mentoring support is a follow-
up to the initial SBMC training to provide help to them on-the-job. This will mean
that they will be able to put their training into practice and receive continued
support to address challenges as they arise and find solutions to these.

Using some of the training materials in Chapter 1 for the CGP, ask the SBMC
members the following:

What do you think mentoring is?

What do you think would be the difference between a mentoring relationship and
a relationship where you are ‘inspected’?

Can you give examples of ‘mentoring’ relationships in your school/community?
What would you expect from a ‘mentor’?
How would you define ‘monitoring’?

What would you expect from someone who is monitoring you?

Let members feed back.

The CGPs (CSO and SMOs) will essentially be providing mentoring support to
SBMCs, and part of that support will be to also monitor their progress so that
there can be learning from the achievements and challenges SBMCs face.

Ask participants to take a look at these definitions of monitoring and mentoring.
Ask:
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Do you agree with them?
Do these definitions match your experience?

These are the definitions of monitoring and mentoring that we would like
you to use while working with SBMCs.

is systematic is supporting and
and purposeful observation encouraging people to manage their
to check on progress, own learning, so that they improve
usually against some their performance. There is never a
standards or targets. hierarchy in a mentoring relationship.

— it is not making a judgement or
saying progress has been good or bad.. This information may be used later for
evaluation (making a judgement: where are we on community involvement in
school governance? What more do we need to do?).

There can be mentoring in a relationship where there is usually a hierarchy
(e.g. boss — employee, teacher — pupil). BUT at the point of the mentoring,

The person being mentored needs to feel free to share problems and concerns
and . The person being mentored should be
encouraged to come up with their own ideas,

The mentor and person being mentored work together — the mentor does not
provide all of the answers.

Ask the SBMC members to remind each other of their key roles and
responsibilities as set out in their State SBMC policy and Guidebook. Try to
elicit:

Contributing to the school development plan
Keeping financial records

Holding regular SBMC meetings with all members and keeping minute/records of
these

Supporting vulnerable groups of children to attend and remain in school

Building the foundations of a safe learning space for all children (addressing child
protection issues in and around the school)

Monitoring of teacher’s attendance, punctuality, behaviour and lessons
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Communicate and network with other organisations in and around the
community

Mobilise resources according to community capacity to do so
Engage with government on the needs of children and schools
Provide regular feedback to the wider community

Supporting the participation of all members including women and children,
particularly through formation and support of the women’s and children’s SBMC
committees

Reminder of Records and Documents SBMCs must keep

SBMC members if they can remember from the initial training the records
that they have to keep (financial records, SBMC meeting minutes, copies of
letters/receipts etc). Remind them that the documentation should not be too
much for them, but that it is very important to enable them and their mentors to
be able to track progress of SBMC development in the school, LGEA and state.

Ask participants why it is important to write reports and other documents about
what they are doing.

1.
So that we are accountable and transparent to the community and school

2.
To help SBMCs identify areas where they may need further help and support

3.

So that there is documented evidence of the challenges communities are facing
in getting a good education for their children, which can help in making a case
for support and relevant resources

4,

To make the achievements of SBMCs, who are a voluntary membership, visible.
This will motivate members but also provide learning for others on what SBMCs
can achieve.

5.
With documentation of what SBMCs are doing all over Nigeria, there is more
potential for justification of funding and resources for SBMC support

Explain to SBMCs that SMOs also have to write reports for their offices, as do
CSOs and that these reports also depend on the SBMCs keeping accurate
records
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The CSOs and the Social Mobilisation Officers also have to document their
activities and support to SBMCs — and indicate the kind of progress that SBMCs
are making, report the challenges they are facing and their achievements.

CSOs need to document for their own reference as well as to strengthen any
advocacy that they conduct on behalf of communities and SBMCs to increase
community voice in education.

SMOs need to report to their Department Director at LGEA level and on up the
system to SUBEB, so that there is an overall picture at local, LGEA and state level
on SBMC development.

SBMCs can provide information about additional children in school as a result

of SBMC action (children affected by disability, additional girls or boys, children
from Fulani communities etc). This information helps planning to make education
better for all children.

Well articulated School Development Plans which address school improvement
and inclusive education will help to bring the appropriate resources down to
school level

With information coming up directly from SBMCs through the CSOs and the
SMOs, there is again a higher chance that planning for schools will be more
relevant, and resources will be made available according to needs.

Real stories and case-studies provide powerful evidence of change, of challenges
and solutions found, and of achievements. They provide examples of change. If
we say that children’s participation has increased in SBMC activities — we should
combine the statement with an example of what children are saying and doing.

Any reports made should be shared back to SBMCs and communities.

Go through each section of the SMO report with SBMC members and ask them
what kind of evidence they have to demonstrate that they are performing each of
their roles and responsibilities. Copies of letters, receipts etc are important. In
section 6 highlight the additional information table on children brought to school
by the SBMC. SBMCs should keep records of children they have helped to
attend and stay in school

Give copies of the SBMC Meeting Minutes Template in to SBMC
members or copy it onto flipchart and go through it briefly with them. Take any
questions from members.

Explain to SBMCs that it is also important to continue to maintain a
to capture the names and contacts of visitors, the purpose and outcome of their
visit.
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SBMCs of the section in the SBMC Guidebook that says they should
form Children’s and Women’s SBMC Committees to enhance their participation
and voice in decisions about education and school improvement.

to the SBMCs that it is best to form these committees early, so that
they also receive mentoring support and the roles that they play in the SBMC is
tracked.

that the SBMC about how to get these committees in
place, with safe practice standards for the participation of children. Some initial
guidelines are highlighted in the box below. There is another mentoring visit
which is dedicated to women and children’s participation.

The State SBMC policies and guidebook state the need for the formation of
different committees as part of the SBMC.

Two children or two women sitting alone on the SBMC may not have confidence
to represent all children’s views easily.

The formation of women’s children’s committees and relevant support to these
could provide a springboard to enable and demonstrate child and women
participation. These are optional but have worked very well for many SBMCs.

Women’s and children’s committees enhance the participation of women and
children in school improvement and education.

These committees can be formed at school and community level and the
membership should not be too many in number, and not too few.

Having a group of children (approximately 10) from other grades (upper primary),
both boys and girls, will support the Head Boy and Head Girl to raise issues
about their school which are important to children. The Head Boy and Girl can
identify other children from already existing clubs and societies in school to form
the committee. It is important that the children are happy to be involved and not
forced or pressured to participate.

Many SBMCs have helped children to identify 2 adults in the community (one
male and one female) who they respect and like, and who have experience and
interest to work with children, to act as ‘facilitator’s’ for children’s participation.
There are training materials linked to this mentoring package to help the
Community Facilitators work safely and appropriately with children to enhance
their participation in SBMCs.

Likewise a wider group of women in the community to support the women SBMC
members can support participation and help to ensure that the concerns of both
women and men are reflected in SBMC work. The SBMC should identify 10
women from existing women’s associations and networks in the community.
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SBMCs should form the women’s and children’s committees before mentoring
visit 2 and select 2 (one male and one female) Community Facilitator to work

with the Children’s Committee. The Community Facilitators should be energetic
and enthusiastic about working with children to help them participate fully in the
SBMC and should have some previous experience of working with children/youth
in the community.
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Name M/F | Name M/F | Apologies

10.

1.

12.

13.

14.

15.

16.

17.

Olo N[O, |||
Ol N[ |OH|wIN|

18.

1.
Welcome, opening prayers & Agenda

2.
Matters Arising from last meeting: (update on actions agreed at last meeting —
what was done what was not done and why, way forward)

3.
General updates/information from SBMC Chair. Overview of activities since last
meeting.

4.

Report from Treasurer/Finance Committee (monies from school grant or monies
mobilised by SBMC and spent against the School Development Plan — with
dates, receipts, details of source of the money ie. Philanthropist or government)

Actions:

5.
Report from Children’s Committee (issues of school improvement for children,
activities)

Actions agreed:
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6.
Report from Women’s Committee (issues from Women'’s Leaders and activities
of committee)

Actions agreed:

7.
Monitoring Reports: School, Teacher and classroom monitoring, monitoring of
the school grounds

8.

Children’s welfare reports (including any children supported into or back to school
— with numbers, children who are struggling to learn, or at risk of drop-out, child
protection and safety issues, way forward

9.
Any other business

10.
Arrange date and time of next meeting. Plan for feed-back meeting with
community. Closing prayers
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Total No children | Children affected | Children unable | Children from Other (please
enrolled in school | by disability to pay costs ethnic minority state)

due to SBMC such as fees/

action levies/uniform

Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys
Total No children | Children affected | Children unable | Children from Other (please
returned to by disability to pay costs ethnic minority state)

school due to such as fees/

SBMC action levies/uniform

Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys
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Visit 2:




Why should women’s and children’s ideas about education be sought and
listened to?

Why is it sometimes difficult to find and listen to women’s and children’s ideas for
improving education?

What can SBMCs do to make sure women and children feel comfortable to speak
and act for improving education?

How can women’s and children’s groups be encouraged to help improve
education?

Flipchart paper, marker pens, materials (see below) cut up and ready for group
work. Arrange for a group of schoolchildren to practise working with the SBMC
for one hour halfway through the session.

(8 hours 20 minutes)

Remind CGP members and other participants of the SBMC Guideline policies on
women’s and children’s participation.

Explain that the first step to increasing participation between groups of people is
often to get a better understanding of each other.

Hang 2 pieces of flipchart on the wall — one titled MEN, and one titled WOMEN.
Ask participants to go to the end of the room and stand in two lines of 5 or 6

— mixed men and women. The first group will be called MEN, and the second,
WOMEN.

One after another each group member goes to the flipchart and writes up a trait,
role, characteristic or adjective according to what was assigned to their group.
The team with the most words written up after 10 minutes wins.

For Example
Men Women
Physically strong Weak
Grow beards Cannot grow a beard
Income earner Economically dependent
Don’t cry Emotional
Can’t give birth Give birth to children

When finished go back to seats. Interchange the headings on the flipchart.
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Having changed the labels, check with participants which are applicable or not
applicable to each category.

Which traits of women are applicable to men and vice versa?
For example, are there women who are physically strong? Are there men who are
emotional?

Go through the charts again and check those that are applicable to both and
leave out those that are not applicable to both. Those left out will be those
related to biological differences.

i.

Ask participants: What conclusions can you make from this exercise? What then
are the differences between men and women? What are common to both of
them?

i.

Ask whether it is sometimes difficult if women and men are only expected to

be one way or another way. For example, if a man is living and alone and he
cannot cook because only women cook, will that cause difficulties for him? Ask

participants whether in fact it is better to see each other as people, with many
different characteristics and strengths.

Seeing each other as people in this way will help make it possible to get each
other’s ideas and contributions to improving our schools.

Our aim is for everyone to be able to share their priorities for education, and to
contribute strongly to improving schools.

But there are still different expectations on men and women that can make it
more difficult for women to take part in decision making and contributing to
SBMC work.

. Ask each group to come up with issues that
may make it difficult for women to speak their ideas about education at SBMC
meetings; to come to SBMC meetings; and to contribute to efforts to improve the
school.

the men to present first (to see whether they identify issues affecting women).

the women to present their ideas, and whether they agree with what the men
have said.

the issues that the women present, and the issues that the women agree
with from the men’s presentation, on the flipchart.

the groups to discuss how these barriers to involving women could be made
easier.

, can meeting times or places be changed? Reminding the group of
our commitment to constructive, ‘win win’ communication, agree what could be
done to support women’s participation more within the SBMC.
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a list of changes that have been agreed to make women’s participation in
SBMC work easier, and ask the SBMC to report back on how these changes
have worked by the next visit.

(40 minutes)

Ask participants to identify what perceptions of childhood are — and how
communities/others perceive child participation. What is expected of children -
should they be quiet or speak up? Why is this expectation there?

Ask participants what they think are the benefits of asking for children’s ideas for
improving education. Collect these on a flipchart. If necessary, add the points
below:

Only children know what they like and dislike about education. Adults will often
not see these problems. If problems are not fixed this can mean children stop
studying or leave school.

Children can identify which problems are the biggest priority for their education.
This can help the SBMC decide which pieces of work to put first.

Children can tell the SBMC about being treated badly by adults or other children,
which is often secret but is a major reason why children drop out of education.

Children can explain other children’s problems with education. They can tell
the SBMC which children do not go to school, perhaps because of health or
disability, or early marriage.

Children can sometimes speak out about problems which adults are too
ashamed to mention - such as not being able to pay school levies.

If they are part of the process by which decisions to improve the school are
reached, children will feel more committed to help the work of the SBMC, and will
persuade other children to help also.

Ask the group what the benefits for children are of asking for their ideas and
getting them involved in SBMC work. Add the points below on flipchart:

Children grow in general competence and confidence when their ideas are
accepted - they feel proud and more confident to raise further ideas to help
education.

Children learn to consider the needs of others and to gain social skills as they
negotiate, debate and problem-solve together.

Children who participate are more likely to go on to become capable and
responsible citizens as they grow up. They learn democratic procedures and
responsibilities by participating.

In 10 years or so, the children in the SBMCs now will be the new SBMC
chairmen/women, the head teacher, the women members. Participating and
having a voice as children will enable them to participate more fully later.
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participants: How can we help children take part more actively in SBMC
activities, and feel happy about telling us their ideas for education? Write ideas
on flipcharts. Make sure you ask for the ideas of women and children in the
room.

that one way to help women and children take part is to remove the
barriers which stop them speaking or getting involved.

Why might children not wish to speak in an SBMC meeting?
After the group has made suggestions, add:

They may get rejected for being presumptuous
They may get into trouble for criticising others
They may not be believed

Their safety may be worsened if they speak.

How can we let children know it is safe for them to speak? Write
suggestions on flipchart.

By using our voice and body language kindly and non-threateningly when they
speak, and when asking them to speak.

By thanking them for speaking

By showing we are taking action based on what they have said. Even if we can’t
solve the problem, we should show that we are doing something to respond to
what they have said.

Ask if the SBMC is happy to agree to make the changes that have been
identified. Ask if there are any other ideas which could be tried.

(1 hour 25 minutes)

Explain that we will try some activities which will help the SBMC involve children
in improving the school.

Ask the SBMC to observe while you facilitate the activity with
the children. Give these instructions to the SBMC as a handout at the end of the
activity.

Divide the children into small groups of 3 or 4 (if more comfortable, girls can work
with girls and boys with boys) and ask them firstly to about their school:
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What are the things they like about their school?
What are the things that they don't like about their school?

Are there any areas of the school where they feel uncomfortable or not safe?

Tell them they are not going to answer immediately.

Give the children a pen and a piece of paper and ask them to draw a map or
diagram of their school showing all areas within the school grounds.

Let them walk together around the school if there are any areas they feel they
can’t draw easily

Ask the children’s groups to walk around the school with their finished map

and mark on their drawing areas where they perceive there to be problems, or
dangers to them and their peers as well as areas which they like and feel positive
about. They can draw sad and happy faces for example.

Ask them to also consider younger children, girls and boys, as well as children
who have a disability — are there any problems for specific groups of children
related to areas of the school or the school infrastructure?

Ask someone who is good at drawing to draw one very big map of the school
and the groups can add their inputs onto the master drawing

On another piece of paper, ask the children in their groups to draw a classroom
and think about what happens inside the classroom.

What are the good things that happen in their classroom?
What are the negative things that happen in their classroom?
What are the things that help them to learn easily in the classroom?

What are the things that happen in the classroom which negatively affect their
learning?
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Again ask one child to draw a master drawing of a classroom.

Within the drawing capture the ideas of the different groups of children on what
is good and not good in the classroom — and what helps us to learn and what
does not.

Hang both the external mapping and the internal classroom on the wall for all
children to see.

Go through the diagrams with the children and ask them to prioritise the main
issues which they feel need to be addressed in their school to ensure that the
learning environment is conducive to the learning of all children

Ask the children to work in groups again and brainstorm on the following:

What steps could be taken to improve our school for all children — bearing in
mind the challenges highlighted in the above exercises?

Who would take those steps or assist in taking them?

What actions could a Children’s Committee take in and around the school to help
improve it for all children?

Ask for the following table to be prepared and presented by or on behalf of the
children’s group at the next SBMC meeting:

Challenge/Issue Children’s suggestions Person or body children  Actions the Children’s

identified of actions to address the  think should lead in Group can take
challenges addressing the issue

FOR EXAMPLE Clear the playground of SBMC/Teachers Help supervise younger
stones and organise a children
supervisingadult

No safe place to play Help clear the gr

Report any bullying or
bad behaviour

Ask the SBMC for their comments on what they observed. Ask if they feel they
could do such an activity with children every few months.

Present the points below:

The State SBMC policies and guidebook state the need for the formation of
different committees as part of the SBMC.

Two children or two women sitting alone on the SBMC may not have confidence
to represent all children’s views easily.
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The formation of women’s children’s committees and relevant support to these
could provide a springboard to enable and demonstrate child and women
participation. These are optional but have worked very well for many SBMCs.

Women’s and children’s committees enhance the participation of women and
children in school improvement and education.

These committees can be formed at school and community level and they
should not be too many in number, and not too few. Having a group of children
from other grades (upper primary), both boys and girls, will support the Head Boy
and Head Girl to raise issues about their school which are important to children.
Likewise a wider group of women in the community to support the women
SBMC members can support participation and help to ensure that the concerns
of both women and men are reflected in SBMC work.

Give the group the handouts on women’s and children’s committees. Give them
5 minutes to read these.

Explain that many SBMCs have set up women’s committees and children’s
committees, to help bring out women’s and children’s ideas about improving
education, and to organise women and children to help improve the chances

for all children to go to school. Optional materials on developing women’s and
children’s committees are available and can be used during Visits 7 and 8 to help
SBMCs take this enhanced participation work forward.

Activities to support children’s committees could include: a child rights session
to make children aware of what help and support they should get in education
and in family life (their rights); how to involve in advocacy work to bring other
children to school; their part in school development planning and improvement
etc.

Ask the SBMC to decide by your next visit whether they want to form a women’s
and a children’s committee. Explain that more support to develop children’s
committees can be provided during Visits 7 and 8.

Give out the rest of the handouts and close the session.
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1: Overview of practice standards in child participation'

An ethical approach: transparency, honesty and accountability

Children’s participation is relevant and voluntary

A child-friendly, enabling environment

Equality of opportunity

Staff are effective and confident

Participation promotes the safety and protection of children

Ensuring follow-up and evaluation

An ethical approach: transparency, honesty and accountability: (Children’s
views and opinions treated with respect, clarity about the role of children and
the extent to which they can affect decision making, activities, goals and targets
agreed with the children involved, children involved from design process,
organisations are accountable to children for the commitments they make,
selection of children based on non-discrimination, other barriers to participation
for children are considered and discussed with children to avoid any negative
impact of their participation).

Children’s participation is relevant and voluntary: Children participate in
processes and address issues that affect them — either directly or indirectly —
and have the choice as to whether to participate or not. The issues are of real
relevance to the children being involved and draw upon their knowledge, skills
and abilities.

A child-friendly, enabling environment: Children experience a safe, welcoming
and encouraging environment for their participation. The quality of children’s
participation and their ability to benefit from it are strongly influenced by the
efforts made to create a positive environment for their participation.

International Save the Children Alliance (2005)
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Equality of opportunity: Child participation work challenges and does not
reinforce existing patterns of discrimination and exclusion.

It encourages those groups of children who typically suffer discrimination and
who are often excluded from activities to be involved in participatory process. No
assumptions are made about what different groups of children can and cannot
do. If there is a limit to how many children can participate, children themselves
select from among their peers those who will represent them in participatory
initiatives based on the principles of democracy and inclusion. Influential adults
are engaged to gain family and community support for the participation of
discriminated-against groups.

Staff are effective and confident: Adult staff and managers involved in
supporting/ facilitating children’s participation are trained and supported to

do their jobs to a high standard. Adult workers can only encourage genuine
children’s participation effectively and confidently if they have the necessary
understandings and skills. Staff are provided with appropriate training, tools and
other development opportunities in participatory practice to enable them to work
effectively and confidently with children of different ages and abilities. Relations
between individual staff, and between staff and management, model appropriate
behaviour, treating each other with respect and honesty.

Participation promotes the safety and protection of children: Organisations
have a duty of care to children with whom they work and everything must be
done to minimise the risk to children of abuse and exploitation or other negative
consequences of their participation.

Careful assessment is made of the risks associated with children’s participation
in speaking out, campaigning or advocacy. Children involved in participation
work are aware of their right to be safe from abuse and know where to go for
help if needed.

Ensuring follow-up and evaluation: Respect for children’s involvement is
indicated by a commitment to provide feedback and follow-up and to evaluate
the quality and impact of children’s participation.

It is important that children understand what has been the outcome from their
participation and how their contribution has been used. It is also important that,
where appropriate, they are given the opportunity to participate in follow-up
processes or activities. As a key stakeholder, children are an integral part of
monitoring and evaluation processes. Children are asked about their satisfaction
with the participation process and for their views on ways on how it could be
improved.
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and government partners in Albasu LGEA of

that there is more acceptance of the role of women on SBMCs than there
was in the beginning. SBMC women members and other community women
are taking action on issues of girl-child education as well as other children who
remain out-of-school, and that their approach of house-to-house visits is having
an impact. Female SBMC members are getting other women/women’s groups
in the community involved in supporting school improvement, and there is more
general acceptance, whilst challenges do remain, of women speaking out and
being listened to in SBMC meetings. It has been suggested by some of the
CSOs and government partners working in the northern states that the children’s
committees of SBMCs should allow girls ‘safe spaces’ to meet on their own as
they may feel shy to discuss their issues and concerns with boys.

In Lagos State, the CSO (FLF) report a

who is an active SBMC member in Cluster 3- Ajibulu Primary School. Mrs Akanbi
was very active in giving voice to the issue of the fence of the school, which
has been an issue for about two years running. A local construction firm had
pulled down the fence and had not rebuilt it. At the SBMC meeting of Basiru
Dania Primary School Mrs Akanbi led a delegation comprising of the Social
Mobilisation Officer, the Head Teacher of the School, the pupil representatives
in the SBMC and some community members to present to the office of the
construction firm Morano Group in the neighborhood that the school fence
should be fixed promptly or else the women would lead the SBMC members
and the children to carry placards to protest. The women felt the action was
necessary because of the rate at which children move out of the school during
school hours due to the broken fence. Morano Group agreed to fix the fence
after this protest visit took place.

Reports of the work of and their
government partners in highlight that SBMCs have supported
the formation of Children’s SBMC Committees in 23 schools in the LGEA to
enhance their participation. The children selected the committee members
and the SBMC also linked the school Guidance and Counselling Officers to the
children’s committees, where they were these officers were existing. Major roles
of the Children’s Committees at an early stage have been to ensure good health
habits in and around the school and monitor children who drop out of school or
who do not attend regularly. Children’s Committee members have also been
trying to represent other school children on the SBMC and raise their ideas for
school improvement. In Galadanchi and Sabon-Gida Primary Schools Children’s
Committee members have also been tending to trees which were planted during
a school tree planting campaign, monitoring their growth and ensuring that they
have enough water to thrive.

In , The women from
both school A and B helped to discourage the practice of ‘hawking’ or selling
goods during school hours among children in the community. This was achieved
by visits made to the parents of such children. As a testimony to this activity, 2
recently enrolled pupils named Musa Fatimoh and Musa Jemilat used to hawk in
the market until the SBMC women’s committee members met with their parents
and persuaded them to enrol the children in school. They are both in Primary
One.
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Visit 3:
Resource Mobilisation




On your third SBMC visit, start with a short discussion session about recent
events and progress on fulfilling the school development plan, and offer some
advice about next steps. Then deliver this training, and finish with further
planning.

This training session contains activities to help SBMCs learn how to bring more
money and other resources into their school and community for education.

1. What is resource mobilisation for education?

2. What can SBMCs do to get more money and other resources into their
school?

Flipchart paper, marker pens, handouts and fake money (see below) cut up and
ready for group work.

Time: (3-4 hours)

(10 minutes)

Explain the following:

Resource mobilisation for education means bringing in things which can help
improve the school and how it works, and improve how children come to school
and learn.

Present the diagram on the next page - either by drawing on flipchart, using a
projector, or sharing copies of this page. The pictures are clues to the question in
the centre: ask the group what the pictures mean.

m —
LT =1
L

5

w

- N
7} Ly

7 ”é“ 5

71



that ‘resources’ means both money and other helpful things.

the group what other things can help improve education, as well as money.
Collect their answers.

If they can’t think of many things, suggest the following:

Time to help build or repair school buildings; materials, land or equipment; time
to help children get to school more easily; clothes and shoes for the poorest
children if they don’t have clothes to wear to school; giving food for children to
stop them being unable to learn because they’re hungry; time spent monitoring
lessons; and so on.

The SBMC is very important in bringing all these resources into the school, for
two reasons.

[Present the points below on flipchart]

A.

The SBMC has permission to tell government where more funding is needed.
If the SBMC can show where money is needed, government may be able to
provide more money.

B.

The SBMC has good contacts with many people, to bring in money and help
from the whole of society. The whole of society benefits from good education, so
we can persuade many people to help.

The SBMC should do three things:

.1
Find out where more resources are needed for children’s education;

2
Find people who have resources which could be used for education;

3
Meet those people and ask them for help.

Explain that once we have identified what we need and who can provide it, we
must also decide how we can encourage them to provide these resources. This
is why the question on the bottom right of the picture is so important.

Explain that the school development plan will do 1). This training session will
give the SBMC good ideas on how to do 2) and 3).

Ask the group for ideas on why the SBMC needs to do all these things. Suggest
the following, if not already raised:

Government money for education is often in the hands of people who are far
from schools and do not know what is needed. SBMCs are an important link
between schools and government.

Government should provide for children’s education, but there will always be
more need than what government can provide. People in the community with
money and other resources may not know their help is needed; or they may not
trust that their money will be well used if they give it to the school. The SBMC are
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trusted local people who can reassure the community that their money will be
well used to help genuine needs in children’s education.

that resource mobilisation for schools is mainly based on the School
Development Plan. The SBMC Guidebook has useful information about funding
and resources for the School Development Plan. To summarise, the Guidebook
says:

The plan can include anything that the SBMC and community agree will improve
the school, children’s access to school, or children’s education.

Large capital projects (such as building a new school) should be avoided.

The SBMC Guidebook gives some examples of what funds could be spent on.
Ask the group if they remember any of these. After taking suggestions, give the
group the list from the handbook:

minor repairs in school; teaching/learning materials; first aid kits for
schools;supply of clean water; repair of school furniture; sporting facilities;
educational excursions; additional security for the school; supporting children
with special needs to come to school and learn; purchase of flowers/trees to
improve the school environment.

Ask the group what main funding or resource needs they have identified in their
school development plan. Check that everyone agrees the main needs. Write
these on flipchart..

(10 minutes)

Present the cycle of resource mobilisation below, either on a projector or through
distributing printed handouts. Explain this is the process they should use to

find and use resources to improve education. It is a process of finding the right
people to help the school with resources, and persuading them to give resources
to the school.

What you
want to do
should
the resource people support
mobilization the project?
and might
support the
progress project?
are you
going to mobilize
resources?
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Explain that it is essential for SBMCs to plan what you want to do (i.e. complete
the School Development Plan) BEFORE you start to look for resources.

This is because:

It is much easier for SBMC members to persuade someone to support a project
if they know exactly what you want to do with the contribution (would you give a
large sum of money to someone who didn’t seem sure why they needed it?)

SBMC policy states that no money can be spent unless it has been laid down in
the School Development Plan.

Specific contributions for specific planned pieces of work, or projects, to ensure
accountability and transparency.

Present that once the School Development Plan has been completed, the next
stage of planning is to:

.1

Form a SBMC (about 3 people). This committee will direct and
record the way a project is funded and directed by the SBMC.

2.

The committee should among the SBMC for finding resources for
projects, and for implementing projects (more on these roles will be shared later).
3.

Set measurable and realistic for a) finding money and other resources

for each piece of work; b) starting pieces of work when resources are found; ¢)
finishing each project.

4.
Create a for each project (realistic, reasonable prices, getting competitive
bids for work)

5.
Create a detailed and schedule for each project.

6.

Create a for each project - agree and write down what the
SBMC will you do if it doesn’t get all the money, or if it meets delays or other
problems.

Share the list above, either on flipchart or as a handout.

(20 minutes)

the group to think back to what the SBMC Guidebook says about which
donors money and other resources for schools can come from:

Make sure they have the following in their list.
the State government

members of the community
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wealthy individuals from the community or linked to it in some way

companies or business people.

how SBMCs can persuade these people to give:

Having fundraising events - selling items to raise funds, or having a celebration at
which people make donations

Writing letters or proposals to ask for money
Going to ask for money in person

(present these lists on flipchart).

what are the good and bad points of each approach? Wait for answers, and
then add:

Parties or sale events - they can get a lot of people together, creating an
atmosphere of encouragement to donate. But they can cost too much money
to implement unless you are very careful. Also, parties can be associated with
politics, and SBMCs must stay away from politics.

Writing - this can reach people who are far away and they can present clear
evidence of the need. But letters or proposal documents can be easily ignored.

Visits - can use the ‘personal touch’ to appeal to people. But people can feel too
much pressure is being put on them.

that it is usually good to do all three, particularly visits followed by
a letter, or letters followed by a visit. Sometimes it is possible to persuade a
wealthy person or business to organise and pay for a fundraising party at which
other wealthy people make donations. Or a local leader could be asked to host
an event at which community members come, celebrate the school and make
pledges of time or materials.

that all these different donors will need a good reason to give money,
time, or materials. They will usually need a ,and a
. Tell the group we will consider three types of people
who might give to the school, and what their reasons for putting resources into
education might be:

A local business owner
The State SUBEB Chair
A parent who is a poor farmer.

and tell Group 1 they are business owners, Group 2
they are SUBEB chairs, and Group 3 are poor farmers who are parents.

the groups to discuss these questions: (5 minutes)
A. What can you give easily to help the school?

B. How will it benefit you if the school and its students are doing well?
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After the discussion, ask each group to share their answers. If necessary, add
the following:

Business owners can usually give money, equipment, materials. They can also
provide contact information for other business owners who might be interested
to help.

Business owners will get a good local workforce if the school does well, and in
the short term will get a good reputation and good advertising if they are known
to have helped the school.

The SUBEB Chair can give large amounts of money, allocate new teachers and
agree repairs or new buildings for schools. They will gain a good reputation if
schools in their area are shown to be enrolling more students; they may also get
a good reputation if they can show that they are spending their budget on time.
Also, if money is being brought in from outside government for education, the
SUBEB Chair’s reputation will be helped.

Farmers who are parents can give time and sometimes food during times of the
year when they are less busy. They will be happy if their children are doing well in
school.

Explain that we need to give each of these donors what they want, in order for
them to feel happy about giving the school money, time or things. Ask the group:

How can the SBMC help the business owner get a good reputation?

How can the SBMC help the SUBEB Chair show that the school is enrolling
many students and spending the budget on time?

How can the SBMC show parents that their children are doing well in school?

Write their suggestions on flipchart. Then add the following (either on flipchart or
as a handout):

The SBMC can put a notice up in or outside the school thanking the business
owners for their donations.

The SBMC can thank the business owners at public meetings (along with other
donors).

The SBMC can encourage the business owner to state that they are a supporter
of the school on their business documents.

The SBMC can organise a grand opening of an improved school building and
invite the business people and the local press, who will publicise the donation.

(Note that for these ‘rewards’, the business should be making either quite large or
regular donations: these testimonials could be worth a lot.)

The SBMC can write a letter or report for the SUBEB Chair, with photographs,
showing how money from government has been spent, and how donations from
other sources have helped. The report should state how many children have
benefited from the funding, and how many children the school now has.

76



The SBMC can invite the SUBEB Chair to see the improvements that have been
made, and formally thank him or her at this event. This will be reported back
within government.

The SBMC can give the SMO or other official information on how projects have
been completed and how many children have benefited, to feed back to State
level.

The SBMC can organise a community meeting at which they thank all the local
people who have helped with time and other donations, naming them all; and
where they explain what the project has achieved.

The SBMC can organise parents’ visits to the school to show how conditions
have improved.

The SBMC can make sure that all parents’ concerns and ideas about education
are regularly sought and acted upon.

Ask the group: Are there any things which donors may want, but which the
SBMC should not provide?

If necessary, offer the following ideas:

Money; gifts; endorsements of businesses’ products or services; political
support or votes; help in disputes or matters not related to education; untrue
information about the school or projects; accepting poor quality materials or
equipment.

(60 minutes)

Resources needed: ‘fake money’ - 30 pieces of paper cut out and marked to
represent N30,000.

1.
Split the group into 4 smaller groups.

will take the role of potential donors.

will play the role of people trying to fundraise for a
community’s school.

2.

to the group that Groups 2, 3 and 4 should each choose something for
which their school needs to raise funds. They will have 30 minutes to prepare
before they go and speak to the potential donors. They should think about what
information it will be important to convey, what questions they might get asked
and how much they are going to ask for.

3.
each donor N150,000 (in fake money). to the whole group that the
donors will each, individually, decide which project or projects to support and
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how much they are going to give. The rules are that each person must give some
money away but does not have to give it all.

4.
the groups 30 minutes to prepare.

each group a handout with the following questions. Donors should be
encouraged to ask these questions, and the SBMC group should be encouraged
to prepare answers to the questions.

What is the problem you are asking me to help with, and why is it important?
How much of my money are you asking for and what exactly will you do with it?

What impact will my donation have on the community? How many people will
benefit?

How will | know what difference my money has made?
How do you know that there is a real need for this project to go ahead?

How do | know that this project is a good use of the money, and that you won’t
waste money?

Why should | give right now, and not next year?
How else have you tried to raise the money?
Isn’t this the government’s responsibility? Why should | pay for it?

How will you make me feel good about having given money for your work?

5. After 30 minutes, ask each of the donors to take their money and to go to
different spaces in the room. Ask each group to go to a different donor and give
them 5 minutes to discuss their project with that donor. If they want to, donors
can take notes during these discussions. After the 5 minutes are over, ask the
groups to rotate to a new donor and continue until each group has seen each
donor.

6. Call the group back together. Ask each donor in turn to give out their money as
they wish to the different projects and, as they do so, to explain why they made
those decisions.

7. Ask Groups 2, 3 and 4 to feedback on how they found the experience —
what was difficult? What was unexpected? How might they prepare for future
meetings with potential donors?

8. Ask Group 1 to feed back how they felt being the donors — what was difficult?
What did they find frustrating? Were they any differences between how the
fundraisers presented their case?

9. Ask the group as a whole what learning they can take from this experience.

10. Explain that in real life, donors may not ask these questions openly, but they
will probably make decisions based on these questions. So

It
will be important to bear in mind what we know about the donor and what their
interests about education are, as we discussed earlier.
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(2 minutes)

Present this drawing:

Ask:

There are different ways to interpret it, but the most common is:
The width of the pyramid represents the number of donors
The height of the pyramid represents size of donation

As you move higher up the pyramid, the donations get bigger, but the donors get
fewer.
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Explain:

If you only mobilize resources at the lower levels, it may be easier to persuade
people to make smaller contributions, but you have to get a very large number of
them

If you only mobilize resources at the top of the pyramid, a single gift may be
enough to complete the work, but if you are unsuccessful, you have nothing else
to fall back on.

The best way to mobilize resources is to look for donors at different levels — this
spreads the risk.

Resources: scraps of paper, masking tape, chalk or long strips of paper.

First, ask the group to identify some actual possible donors for their own school
development plans, based on what we have discussed today. Ask everyone

to discuss this with the person sitting next to them and come up with as

many people as possible that they know about who could provide any kind of
resources to help the school development plan. Give each pair several scraps of
paper and ask them to write each person or group of people on a scrap of paper.
(5 minutes)

Now clear a space in the middle of the floor and draw a pyramid in chalk, or
using masking tape or strips of paper. Ask each pair to place their potential
donors on the donor pyramid. Check that the group agrees with the placing.

Give the group a 5 minute break, and during the break ask one person from each
SBMC to record the list of donors for their school which have been placed on the
pyramid. Help them to do this.

Ask each SBMC group to choose one need/priority from the School
Development Plan that you had written on flipchart earlier.

Ask them to answer the following questions on a piece of flipchart: (5 minutes)

1.
What resources does the school need to make sure this problem is solved?

2.
Who could provide these resources? - list who can provide which things, and say
whether this will be in the form of money or direct donations of things or time.

When each group has finished, ask them to look at each person they have listed
and, for each person write down:

Why might this person be interested in giving to the school?

(Allow a further 5 minutes for this.)
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Ask each group to present their flipcharts. Then present the table below,
explaining that for each project in the school development plan this table should
be used to plan which donors to contact and how. (The first line is an example.)

WHO WHAT WHY HOW REWARD &
can give? part of the might they will we approach RECO_GNITION-
(name and plan do we want to them, and what what is
position) think they can | help? information will we o] /
provide? (type, give them? appropriate?
amount)
Example: Mr 5 radios; 1 Good Visit their store and Name on
Iboki, owner of TV; money for standing ask to have a meeting. donations list
local TV and replacing 5-10 in the Present report, plan posted in school;
radio business windows community, and photos; offer visit to | invite to project
publicity for school to find out more. | completion event
business Ask if they know of other | With press; copy
business who might be | ©f Project financial
interested to donate. report.

Ask each SBMC group to compile this table for the donors they have identified
and for the project they have chosen. Give them 30 minutes.

At the end of this activity, ask if there were any big debates or difficulties. Offer
advice to help with these.

If an SBMC is in a poor rural area, ask whether there are any wealthy people or
businesses that they have contacts with in the city. They should include these
people as possible donors. If an SBMC does not know any wealthy people,
reassure them that they can approach government for more funding as long as
they explain that the community is giving some time and support to help.

One issue which may come up is certification. Some SBMCs have not been
confident to approach donors without formal notification of their status. Advise
the group that they could prepare a letter of introduction to take to new donors,
explaining who they are and what they are raising funds for. They could get this
letter stamped or signed by the LGEA or SMO. (If anyone asks whether they
could have ID cards, explain that this is not possible.)

Also add that it is important to use existing contacts to approach new donors. So
if you have a good conversation with one donor, ask if they know anybody else
who may be able to help as well.

As a final stage, ask the groups to allocate who will take the actions outlined in
Column 3 of the table. Ask who is best to approach donors?

If needed, add that someone in the SBMC already known to the donor is good;
someone who has good authority and is trusted; and someone who is friendly
and outgoing. So a team of two or three people may be best to approach
donors. The task of approaching donors should be spread across different
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people in the SBMC, so that all the burden is not on a few people.

Ask the groups to write down who will be involved in approaching each donor
on the list. Ask the groups to write down when they will approach these donors.
Ask the group to produce a full donor table and action plan for the whole School
Development Plan in the next hour (if you have time to stay and supervise), or

by your next visit (if you don’t have time). Say that you will be asking them for
progress on it during your next visit, and that you will continue to advise them on

the plan.
The plan should look like this (present on flipchart or handout):
WHO WHAT WHY HOW WHO and | REWARD &
can give? part of this | might will we WHEN? RECO_GNITION—
(name and project do they want | approach what is
position) we think to help? |them, Ay /
they can and what appropriate?
provide? information
(type, will we give
amount) them?
Does the
total add up
to the total
resources
needed for

this project/
plan?

Close the session by agreeing how the plan will be completed, and give out
copies of the handout below, one per member. Give the group 15 minutes to read
the handouts, and close the session.
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The following bullet points highlight the kind of resources mobilised through
SBMCs to improve schools, and the kinds of improvements that resources are
used for. Resources do not mean only money, but also the time and labour of
community members to work towards improved education of their children.

Local Education Authority Kachia 2 School and Ugulu Gado, Kaduna State,
have been able to mobilize resources through the cooperation of the community
and the traditional leader’s support towards the preparation for repair of the
dilapidated classrooms in the school.

The youths at LGEA Kwaturu, Kaduna State, have taken it upon themselves to
repair the broken doors and windows and also the broken chairs and at Gayansa
School members of St William’s church in the community have supported the
school with 4 windows for its new block of classrooms which is built through
community efforts.

At Kachia Model School the community has used community resources to build
a concrete protection round the well in the school to protect the source of water
and the children, and they have also renovated a classroom destroyed by a fallen
tree.

In Jigawa State, Kamala Community Health Development Initiatives (KAHDEV)
report the following from Ringim LGEA: Dabi primary school SBMC purchased
hard covers and exercise books for the school at the cost of N7,500. Community
forum meetings with parents are yielding results in strengthening parental
support, roles and responsibilities. In Kyarama and Karshi Primary Schools
SBMC parents are getting together and providing support to schools with

first aid equipment each term while in Kyarama, 2 mats, 10 scythes for cutting
grass, 29 cardboard sheets and 10 markers were given as a donation from the
community. A philanthropist assisted in the construction of toilet at Dabi primary
school. Al Hadji Nuhu Roma a community member, continues to provide chalk
at the JSS and Primary schools of Yandutse. Similarly a philanthropist Al Hadji
Uba Bala Former police Deputy Inspector General, donated thirty (30) 3-seater
benches with desks to JSS Galadanchi. In JSS Auramo the SBMC procured 6
desktop computers.
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Visit 4:

Protecting children
iIn the community
and school




The CGP may wish to deliver the chlild protection content over two
mentoring visits as it is quite a full section.

This training session helps SBMCs to answer three questions:
1. Why do children need extra care and support for their welfare?

2. What kinds of child protection issues can occur in and around school which
affect their education?

3. How can a community help its children be safer, healthier and happier?
4. What is the role of SBMCs in helping children be protected?

Resources: Flipchart, printouts of notes and materials, copies of handouts,
marker pens, pens, masking tape

Time: 3.5 hours

Child protection is about taking action to prevent and respond to
protection issues that children face, which may harm them both physically and
emotionally, and threaten their education, their survival and development. Such
issues can include discrimination, neglect, violence and harsh punishment
and any kind of sexual or psychological abuse or exploitation. Teachers and
SBMC members and other adults around the school have a
to keep children safe, but sometimes unfortunately they themselves behave
inappropriately and place children at risk. It is important to be aware of this, to
prevent it from happening and to address it when it does.

Remind SBMC members that in previous mentoring visits we have discussed
all children in school as well as how to ensure that children have

the opportunity to fully in SBMC decision-making about school
improvement. This session is about the responsibility that adults have to make
sure that children are in school so that they can learn well.

Safety is a broad term which encompasses a wide range of issues which may
affect a child’s access and learning.

the SBMC members to talk in pairs and think about situations in and around
school where children may be exposed to danger, violence or behaviour which is
not appropriate for children.

85



Collect their answers on flipchart or blackboard:

If not mentioned by the group ask the members if physical punishment is
common in schools and why.

the SBMC what impact, if any, they think harsh punishments have on
children’s participation and learning, remembering what we said during previous
mentoring visits about how children learn and participate best.

Collect answers:

that issues of child protection, keeping children safe from any kind of
violence or torment in and around their schools, including violence or abuse of a
sexual nature, are often very sensitive for many children and adults and yet are
often the main reason why children do badly in school, or stay out of education.
This includes the ways in which adults sometimes use their power over children
to do them harm. This session will look at these issues and the role that the
SBMC can play in keeping children safe in and around schools.

Ask the SBMC what ALTERNATIVE METHODS of DISCIPLINE teachers might
employ in the classroom: e.g:

Good classroom management throughout the lesson

Delivering an interesting lesson in which the children are absorbed
Giving positive praise and encouragement to all children
Promoting respect and tolerance amongst all children in the class

Talk to the child if he/she is behaving badly and if it continues invite the parents
for a discussion.

Other?

Explain that if the above skills are employed in the classroom, and children are
interested and motivated, bad behaviour reduces. If children are not kept on
task, are unable to understand the teacher or to do the work, or are not engaged
in a lesson they may be more likely to lose concentration.
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Time: 60 minutes

Ask the SBMC members to close their eyes and visualise their community. They
should look inside their houses around their streets, in their schools, at the
market etc. What are children doing? Who can they see?

Ask the participants to call out who they saw — and write these on pieces of card
— or paper

Ask participants about which children are in school and which are not and why,
and what the risks are for out-of-school children.

Ask the participants to identify who they feel are the FOUR (4) children who are
most at risk to harm in their communities

Once these have been agreed upon - split the group into four and give each
group a ‘child’.

Place the child at the centre of flipchart paper and ask them to think through
what are some of the problems this child faces and the impact of this — keep
going, as the group identifies one impact, which leads to another impacts, and
SO on -- see below.

Not able to
get ajob
No school, unable Can get sickness
to read and write Risk of -HIV
May face punishment at Unintended pregnancy
home if doesn’t sell
At risk of attack/
assault/sexual Disowned by family
assault
Risk of walking
bout the street
aboutihe stree No time to do homework
for school next day
No time to play Risk of serious
with other children accident

This map focuses on a child who is out of school, on the street and therefore
vulnerable to a wide range of dangers and child protection issues. But some of
these protection issues can also, and often do, happen in and around school,
including violence and abuse of a sexual nature.

Conflict and insecurity can also lead to specific child protection issues including
the of children who are returned to their communities after for
example having been forced to fight for one side, or having been the victims of
sexual assault and violence which may or may not result in pregnancy.
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Divide the participants into groups. The children should work together and then
the adults work in 2 or 3 groups.

Each group should have a piece of flipchart paper and draw a rough map of
the community placing the structures below within the map

Health care services

Schools

Churches and mosques

Markets

Residential areas

NGO/CBO/Community Development Group — offices
Rivers and wells

Bushy/overgrown areas

Any other key buildings or landmarks in the community

Ask participants to draw a smiling face on the map in areas which they think
there are very few protection or welfare risks for children, and a sad face where
they think there may be high risk of harm.

After the group work, let each group bring their map to the front and present
their community risk map. Let more than one of the children present. Ask
participants to highlight the places they identified as high risk and why, and low
risk and why.

Identify any differences between the mapping that the children and the adults
have produced, and discuss these. Perhaps the adults do not know which
places children fear.

Talk about who is responsible for protecting children in the community. Discuss
the help that children already receive or don’t receive from the different
institutions and organizations that were identified on the map.

Ask the group, what are the gaps? What more could be done?
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Time: 45 minutes

Ask participants to work in small groups and thinking back to session 1 and ask
them to list the protection issues they highlighted (the dangers of hawking, lack
of access to school for many children, drop-out of girls due to early marriage,
rape, kidnap, harsh punishment etc.)

Ask the groups to report back.
Explain the following to the groups:

Child protection is about taking action to prevent and respond to protection
issues that children face, which may harm them both physically and emotionally,
and threaten their survival and development.

Ask participants to brainstorm on the ways in which the protection issues
they have discussed can impact particularly on children’s education (reasons
many children out of school related to protection issues (especially girls),
child protection issues within schools — bullying, harassment, harsh physical
punishment, sexual exploitation/violence)

Highlight to SBMC members that the kinds of issues they have raised can be
divided into different kinds of protection issues. Use the first to explain
clearly to SBMCs what the terms abuse, neglect, exploitation. Use simple
language and examples to help with understanding of the terms

Draw a picture on a flipchart or piece of paper of an adult, and one of a child.
Place the pictures where the SBMC can see them well.

them to look at the picture of the adult and ask them what it is about the
adult that makes him/her able to protect him/herself better. Do the same with
the child — what is it about the child that means he/she needs to have special
protection? Collect the responses on a flipchart.
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Present the following points, either on flipchart, handout or using a projector:

Child protection recognises the need for special protection for children as a
consequence of their relative lack of life experience and immaturity. Children
need to have special protection until they have acquired greater physical and
emotional strength, experience and knowledge.

This does not mean that everything should be done for children, but that
children’s participation is relevant to their age, developmental stage, physical and
mental capacity and should not place them in a situation or harm.

Children’s dependence on adults and the low status of their voices makes
them exceedingly vulnerable. Children are often subjected to violence and
abuse within the family, at school, in institutions and on the streets and they are
powerless to change their situation.

Children with disabilities are even more vulnerable to physical, psychological and
sexual violence, since the dominant attitudes of both their own families and of
society increases their marginalisation. Family attitudes towards children with
disabilities often include shame, embarrassment and concealment. Disabled girls
are often doubly disadvantaged in society since they are both girls and disabled.

Explain these key messages below. After each message, ask people to ‘vote’ on
whether they agree by putting up their hands.

Children need protecting and looking after. This is something for the whole
community to help with, not just a child’s family.

Children are often affected badly by how they are treated in school. This can
mean they are too afraid to go to school or they are too afraid to concentrate and
learn.

Violence of a sexual nature can happen in and around schools and can impact
negatively on children’s education and their lives.

Sometimes family difficulties affect children’s ability to go to school and learn.
The whole community can help solve these problems.

Children can help each other, and they can help themselves. Listening and
respecting children when they tell us about problems they are having is
important.

As a community, we will all be stronger if our children are getting a good
education. Helping our children get a good education includes dealing with the
barriers children face in life which stop them doing well in school.

Schools need to have systems in place which help to prevent violence and abuse
and to report and respond when it happens.

Schools
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Ask if anyone is unclear about these points. If so, ask the group if anyone else
can explain it to them. Then present the following key points on flipchart:

All actions related to children must be done in their best interests
— what is best for this child’s happy and healthy life now, as well as for their
happy and healthy life in the future? These should come before political or
financial priorities.

All children should be involved in decisions which affect them. An
important way to find out what is in children’s best interests is to ask them what
they think and what they want.

All children should be protected to survive and to
develop to their full potential. This means getting the food, healthcare, exercise
and education that they need.

Children should not be discriminated against - treated
badly - in any way, for example because of their age, sex, ethnic group, class,
religion etc.

Time: 60 minutes

(20 minutes)

Ask SBMC members to look back at their community map and ask them to
indicate whether any happy or sad faces were placed next to the school. Ask
why some were happy and why some were sad.

Ask them to consider the kinds of child protection issues which may occur IN or
around school and how this might affect their ability to learn well?

(examples below, SBMC may add)

Children have to walk long distances to school through remote areas
Children have to go to the toilet in the bush
There are area boys/groups of children who bully younger children in the school

Children may be asked to do personal chores in the homes of teachers/adults,
exposing them to risk

Violence and abuse of a sexual nature can happen in schools
There are some teachers who administer corporal punishment

Children can be the subject of harmful traditional practices which affect their
education
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Children may be offered drugs or have to come into contact with people who are
taking or selling them

Issues caused by insecurity in the area

Children stigmatized through conflict and insecurity (e.g. abduction, abuse)

Draw a picture of a tree on the blackboard or on flipchart (see below) and choose
one of the child protection issues mentioned above. Write it in the TRUNK of

the tree as the problem. Ask SBMCs what they think are the root causes of this
problem, and write these in the ROOTS of the tree. Then ask the SBMC what
they think the effects or the impact of the problem are on children’s access to
school, their learning and their lives, and place these in the BRANCHES of the
tree.

Effects

Problem

Causes

Children drop-out of school; child cannot concentrate in the classroom;
unwanted pregnancy; low self-esteem of child affected; stigma; rejection

Problem - Violence and abuse of a sexual nature occurs in school

Poor supervision around the school including break times; no knowledge
of professionsal codes of conduct for teachers and other adults in the
school; lack of awareness of strategies to prevent abuse; no reporting
mechanism in place; children not allowed to voice their concerns or to
participate.

Root Causes -
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If time, do the problem tree analysis for two or three different child protection
issues mentioned by the SBMC to emphasise the negative impact that such
issues can have on children’s education and their lives.

to the SBMC that child protection in and around schools is very
important if children are to attend school and learn, and grow and thrive in the
community.

(80 minutes)

Now tell the SBMC they are going to fill the LEAVES of the tree with possible
to the problem.

Ask them to look at the root causes that they developed. They must now turn
these into possible solutions.

For example:

“poor discipline around the school including break times”

May become:

“The head teacher develops a rota for teachers to perform supervision duties
during break and lunchtime”

For example:

“lack of awareness of strategies to prevent abuse”

May become:

“Raise awareness on child protection issues affecting children’s education”

OR

“Develop a ‘child protection charter’ for the school involving teachers, children,
parents and other community members”

70 minutes

(10 minutes)

Look at the solutions developed by the SBMC during the problem analysis and
ask who they think should help to address the kinds of problems they have been
discussing. The community and the school may be able to address some but
not all actions suggested. Collect answers on flipchart.
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Parents

The government

Local authorities

The Head Teacher

Teachers

SBMC

The community

Community and religious leaders

The police

Go through the list and any additions and discuss the role that each can play to
help improve children’s access and learning, and improve the safety and welfare
of children in and around schools.

(80 minutes).

Split the SBMC into 3 or 4 groups. Let the children’s committee form one group
with one trusted member of the women’s committee to assist with this exercise.

Ask the groups to think about what all this knowledge about child protection and
welfare means for what SBMCs.

What can SBMCs do to help keep children safe and happy?
What can children do themselves to stay safe?

Explain that you want each group to make a list of sentences, based on the ideas
in their problem trees, which begin:

To help make children safer in our community, the SBMC should........

Collect on flipchart.
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To ensure their own safety CHILDREN should (examples given):

Walk to and from school with friends or trusted adults

Avoid remote and isolated locations

Be cautious of strangers who approach them

Walk with adults if isolated or difficult terrain has to be crossed
Run, shout for help if they face danger

Know who to report any safety or protection incidents to in the school and in the
community

Stay within the school boundary at break times

Understand what ‘appropriate’ and ‘inappropriate’ touching is by other children
or by adults

Only travel with trusted okada riders vetted by parents or school
Report any threats made or indecent approaches

Say no to requests from adults or older children which make children feel
uncomfortable

Other?
Other?

NB: The SBMC should use the list developed on how children can keep
themselves safe, and make sure it is shared with ALL children at school
assembly and by teachers in each class.

When everyone has agreed what will be done, present the blank action table
below on a flipchart. Write the agreed ideas into the column for SBMC action.

Summary of tasks for the SBMC (with examples)

Actions SBMC members can take Actions Women’s SBMC | Actions Children’s SBMC
to strengthen Child Protection and Committees can take Committees can take
Participation

What can we do to protect children in our school and community now?
What can we do to protect children in our school and community in the future?

What can we now that will help us to protect them in the future?
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Explain to the SBMC members that each school should have it’s own ‘Child
Protection Charter’ which states clearly what all children can expect in terms of
their welfare, safety and protection from their school. Explain that some states
have developed the charter at state level for adoption at school level. But where
this is not the case, schools can develop their own and these can later inform a
state level charter.

Schools, with the participation of teachers, the SBMC, parents and children,
should develop the charter through a participatory process led by the CGP.

Here is an example of the charter developed in Kwara State which schools have
adapted for their own context and locality:

KWARA STATE

2

e

RS,

@

Parents and
teachers have
roles in the child Respect
children’s opinions
in setting up the

Recognise
differences among
children and

remove learning standards
barriers P de
Act in the s
nutrition for
interest of a
hild’s safety at Enssshy
chi Y @
development
all times i
Involve children Make school
in all school environment
activities child-friendly

Reinforce
positive behavior,
reward children
appropriately

Train teachers
on child-friendly
teaching
methods

Train teachers
appropriately
on subject-

Fence schools

for safety and Provide
security / security agents in '\
various schools to | daptooond

Developing a charter for your own school and community

Explain to SBMC members that the charter should be developed in a
participatory manner, inviting teacher representatives, the SBMC and Head
Teacher with the women’s and children’s SBMC committees, the village head
and traditonal and religious leaders.

Explain that the CGP/SMO must be well prepared to facilitate the discussion, and
hear particularly from the children as they are the main beneficiaries of the child
protection charter.
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The following is a suggested process which can be adapted at school
level in developing the charter:

1.  Welcome all participants and explain the rationale for developing a child
protection charter for the school. Most of the participants should already
be aware if they have taken part in this mentoring visit.

2.  Highlight that the charter should express from
their school and community in relation to protection and safety.

3.  Highlight that once it is developed it is something that must be acted upon
by all to ensure that children attend school, remain in school and learn to
the very best of their ability.

4.  Split the participants into groups and let the children make one group on
their own. Ask all participants to think about WHAT CHILDREN SHOULD
EXPECT from the school in terms of their safety and protection. Let them
discuss for about 15 minutes.

5.  Let the children’s group present their ideas first, as it is their expectations
that everyone will be taking action on. Listen to the chidren, and ensure
that the children’s ideas are well reflected in the final charter.

6. Listen to all other groups and then explain that the charter should include
no more than 10 key points, so they now have to prioritise the points that
they have in their groups and then prioritise as one group.

7. Let the groups prioritise their 5 most key points and collect on flipchart.
Then go through the 5 points suggested by each group to on
the 10 most important points — which will protect children and therefore
support their regular attendance and their learning.

8.  Share the points from the sample school and community charter below and
ask the SBMC if these points are equally relevant for their own school and
community. Ask if there are any they would want to add to or replace their
own.

9. Finalise the charter, write it up and post it visibly in the school. Disseminate
it widely within the school and community.
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THE SCHOOL CHARTER

To be taught according to set standards

To feel secure while school

To learn in a non-threatening environment

Good pupil — teacher relationship

To be disciplined in a non-violent manner

To participate freely in all school activities

To be treated with equity

To be listened to

Guidance and counselling

To be motivated

Quality teaching (this needs translation into child friendly language)
A child - friendly environment

Freedom of expression

To have to comply with the school rules and regulations
To be well assessed and evaluated with fairness

To a cordial and healthy learning atmosphere

To have adequate instructional materials

To have a well-motivated teacher who has signed a “DO —-NO-HARM”
declaration

THE COMMUNITY CHARTER

In the community, children can expect;
To be protected

To be safe & secure

To be loved and cared for

To be respected

To be listened to

To participate in community activities
To participate in decisions related to the community
To be sheltered

To be treated fairly

To be protected from exploitation

A child - friendly environment

2 Children’s Charter developed by Kaduna State education stakeholders (2015)
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To have sufficient food and nutrition

To be protected from harassment or violation

To respect the rules and regulations governing the community
To enjoy community support to access quality basic education

To enjoy the Right to association

Ask SBMC members how they generally address child protecction issues in and
around schools?

Who do they report the incident to?

Who does that person report it to?

How do they involve the parents?

How do they support and respond to the child who was the victim?

Explain to SBMCs that some states have developed a ‘reporting mechanism’
for reporting and referring child protection cases, as these problems are often
too complex for the SBMC to handle alone, and there are others who should be
informed, who have responsibility and who should take action.

The reporting mechanism shows that child protection incidents go beyond what
the SBMC can do and depending on the nature of the incident can involve a wide
range of people and professionals at different levels. The SBMC have a strong
role to play at school and community level, in collaboration with other actors, and
in the best interests of the child.

Ask the SBMC to look at the following diagram. Are these the most likely people
a child might report an incident to? |s there anyone else?
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the SBMC, after the child has reported and incident OR someone else has
reported on behalf of the child, what should happen next?

Who should that person report to?

Use an of a girl who has reported to the Guidance
and Counselling teacher that a new male teacher has been making inappropriate
comments to her of a sexual nature and she is afraid to go to class any more.

What should the Guidance and Counselling teacher do? Suggestions:
Counsel the girl and ensure her that the problem will be addressed
Take action to ensure the girl’s safety and comfort in the school

Report to the Head Teacher who is responsible for the teaching staff

What should the Head Teacher do? Possible Actions:

Take action to ensure the girl’s safety and comfort in the school

Request the Guidance and Counselling teacher to continue to support the girl
Find out from the girl if any other students have witnessed this

Speak to the teacher about it.

If it is clear that the teacher is guilty, the Head Teacher should explain that such
behaviour is unacceptable and unprofessional

Invite the girl’s parents to school to discuss and reassure them

Decide whether the teacher should be given an second chance, or whether to
report to the LGEA and suggest that the teacher be removed from the school

As appropriate involve the Women’s SBMC Committee to help sensitise girls and
boys about acceptable and unacceptable approaches and what to do

If the case is more serious, who should the Head Teacher report to? E.g:
The LGEA
The police child welfare department
Child development officers of the Ministry of Women’s Affairs at the LGA
Any social service organisations or child protection networks

The Teacher’s Registration Council

that reporting and responding to child protection incidents is complex.
The Child Protection Charter will help with PREVENTION as will good supervision
and clear codes of conduct in the school. When an incident occurs, it must
be investigated and reported further, with action taken. Some states have
developed a formal reporting mechanisms for school-based incidences. SBMCs
can find out more about this at the LGEA or through SUBEB at state level.
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Visit 5:

Improving
Communications and
Managing Conflict




Before starting with this training session, ask about SBMC progress
and achievements since Mentoring Visit 1 and discuss how they have managed
to handle any challenges. Offer any advice you can about next steps. Note
these down for documentation purposes and for further follow-up. Do this at the
beginning of each visit.

Communication is the act or process of using words, sounds, signs, or
behaviors to express or exchange information or to express your ideas, thoughts,
feelings, etc., to someone else

understand what conflict is and how it arises

understand that conflict can both be positive or negative, depending largely on
our response to the conflict.

be better able to deal with conflict as it arises in schools and communities.

Flipchart paper, marker pens, materials (see below) cut up and ready for group
work.

(8.5 hours)

You can use the notes below to introduce the training session to the SBMC, or
just to help you understand the issues.

Once SBMCs have started to build good relationships, they will need certain
skills to keep these important relationships working well for years to come.

Communication and conflict resolution are extremely important areas for SBMC
members to have good skills in, if they are to get good support from people for
the long term.

This applies just as much to internal relationships as to external relationships.
SBMC members need to support and trust each other if they are to function well.
Within SBMCs, there will be different priorities and different types of power, and
members may not always feel comfortable with each other at first.

It is essential that every SBMC member understands how to speak up politely
but clearly for their priorities, so that they do not feel resentful and stop their
efforts.
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It is also vital for every SBMC member to know how to meet others’ priorities for
the greater good of the school and its community.

And it is very important for SBMC members to recognise and thank each other,
and their external supporters, for their distinctive qualities and contributions.

When people feel appreciated and understood, they often respond better to
being asked to do things.

The same applies to SBMC trainers and mentors. They will need to communicate
well with all SBMC members in order to deliver training and advice. They will also
need to help resolve conflict within SBMCs, and between SBMCs and others.

As part of their work to help SBMCs improve education, trainers and mentors will
need to communicate effectively to superiors and helpers, to get support with
the wider issues that individual SBMCs cannot manage on their own. Trainers
and mentors will also need good conflict resolution and communication skills to
address blocks and barriers to improving how schools work.

We are all just people. Thinking about our personal experience of
communicating with other people, and how disagreements and tensions have
been solved, is a very good place to start with this topic.

Which people in our lives have we admired as a communicator, or as someone
who can calm down conflict?

When have we been proud of ourselves for helping to solve a disagreement?

What can we look back on and reflect that we could have approached
differently?

These are all good questions for SBMC mentors and SBMC members to
consider.

(30 minutes)

that this session will help the group understand the benefits of good
communication, and identify problems that can occur as a result of poor or no
communication.

Split participants into 3 groups.

Explain that each group will start with a different task, and will have 10 minutes to
work on it. (The tasks below should be written out on A4 paper and left on each
table in advance.)

After 10 minutes — no matter how far the groups have got — each group will move
to the table on their left to work on the next group’s task. They will have time to
see what they can add to what the previous group did. Walk around and help
groups to find ways in which they can add to previous work.
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The groups will rotate one final time. These groups will need to see if there is
anything else they can add to the work, and then present the final result to the
other groups.

The groups will rotate one final time. These groups will need to see if there is
anything else they can add to the work, and then present the final result to the
other groups.

Draw a picture of what you can see when communication is working well
between two people/groups. What benefits of good communication are visible?

Create a short role play to show what happens as a result of communication not
working well between two people/groups. Write out the script for this role play.
(The final group will need to perform this.)

On flipchart, create two lists: Indicators of good communication in a relationship;
Indicators of bad communication in a relationship. (The final group will need

to add to this list anything additional that is highlighted by groups 1 and 2’s
presentations.)

Afterwards, encourage the group to discuss the following questions: (10 minutes)

Why is good communication important? What problems can arise if we don’t
have good communication in a relationship? (if the group has trouble coming up
with ideas, you could suggest mistrust, misunderstanding, not able to achieve
goals, information doesn’t flow, breakdown in a relationship).

How would you know if, for example, an SBMC Chairman and a Head-teacher
were not communicating well? What might you see that would tell you that the
communication between them was not effective?

(40 minutes)

that we will work out the principles of effective communication. Present
each of the four points in bold below on flipchart. Invite comment and discussion
using the questions. Encourage participants to share relevant experiences.
Spend about 15 minutes on this.

In what ways do we need to be clear?
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What’s the impact of overloading someone with more information than they
need?

Why might this be dangerous in a community context? (e.g. this could lead to
decisions being made by those with power about what communities “need” to
know)

What good and bad things can happen to a relationship when people are in
touch with each other ‘little and often’?

Now divide participants into groups of around 6, and give each group a copy of
Handout 1: A Checklist for Effective Communication. Allow 15-20 minutes for the
group work.

1.

In their groups, ask participants to copy the checklist onto flipchart.

For each point, ask them to fill in the column “In practice, for the SBMC, this
means...”.

Go through the example of the handout in plenary and check participants
understand the task.

2.
Ask groups, also, to add any points to the checklist that they feel would be
relevant.

3.

Once all groups have finished, ask each group to place their communication
checklist on the floor and have all participants walk around the room to see what
others have come up with.

4,
Ask in SBMC meetings, and
record suggestions.
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(20 minutes)

a.

Ask participants what readily comes to people’s mind when the word

‘conflict’ is mentioned and write answers on flipchart paper (expect words like
disagreement; quarrel; war; violence; Killing;)

b.
Ask participants to define conflict as they see it.
C.
Highlight that the of conflict is:
4
d.

Ask participants in plenary to give examples of any conflicts that may have arisen
or may arise within SBMCs or between SBMCs and others

e.
Ask two or three people in the group to define “conflict”.

f.

Ask: Is conflict all about these negative words — or can some good come from
conflict? Then ask for positive words associated with conflict; write these on the
right side of the paper.

g.
What kinds of conflict might SBMCs have to deal with, given their roles and
responsibilities? Write these on flipchart.

Ask these questions to conclude the discussion:

Has our definition of conflict changed since the start of the activity? Ask if
anyone would like to redefine it.

Highlight that conflict is often seen in an entirely negative light. However, conflict
is an inevitable feature of society, and it can be a positive force for change if
channeled correctly.

Conflict is NOT the same thing as violence; as conflict can be positive or
negative, depending on our individual responses to it.

Ask participants, in groups, to come up with a list of ways in which conflict could
be positive, useful, beneficial. (Allow 10 minutes).

4 Oxford Dictionary
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The most valuable aspect of conflict is the energy that it generates. Conflict
management is not an attempt to suppress this energy, but to use it
constructively.

Conflict caused by differing viewpoints may lead to harsh and painful situations,
or it can be transformed into creative and productive dialogue.

Conflict will become easier to manage if we see it as inevitable but not
necessarily destructive, and as a problem to be solved rather than a battle to be
won.

When conflict is handled effectively, it can lead to:

Improved Relationships

A more relaxed atmosphere
Improved communication
Empowerment

Efficient problem solving
Higher productivity

A sense of achievement
Team cohesion

When not effectively handled it can lead to resentment, ill health and poor
relationships.

(15 minutes)
This exercise is a refresher from SBMC training and aims to:

Demonstrate that conflict is part of life

Encourage participants to find ways to minimize tension associated with conflict

Give this message to the group:

Conflict is not something that we should seek to stop, as it is an inevitable part of
our communities, and it can be used as a force for good.

5 Learning Pack 1: What is Conflict and what does it look like in the Workplace? https://crana.org.au/
uploads/pdfs/Other_42.pdf
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a.
Draw a large ‘W’ on a flipchart and place it on the floor. Ask for four volunteers
to stand in a circle with the ‘W’ in the middle of them and ask what they see
from where they stand. (Perceptions will be different. Someone will see an ‘M’,
another person a ‘3,” another an ‘E’ and one person will see a ‘W.’)

b.
Ask: Could this difference in perception generate conflict in a real life situation?

C.
Ask participants: Why do we see things differently as human beings?

d.

Discuss in plenary, and help participants to come out with a list of factors
responsible for our different viewpoints: (e.g., our background, culture, education,
religion, literature, ideology, environment, experience, etc. Probe to help people
understand that because we are different, we often see things differently — our
“world views” and perceptions are different.)

e.
Ask participants to discuss with the person next to them: Why does conflict
happen?

f.
Take feedback from pairs in plenary and write down reasons on flip chart paper.

Discussion points

Explain that conflict is a natural and inevitable part of human existence, because
we are different, and hardly see things the same way. This is a combined result
of our different experiences and other factors noted above, which influence our
various perspectives of life.

Wrap up by emphasising that conflict is like” energy,” and ever-present. The aim
is not to stop or prevent conflict, as people will always disagree. Rather it is to
prevent conflict becoming a barrier to moving forwards and achieving common
goals.

(45 minutes)

Explain that we are going to find several ways to resolve conflict, in relation to
how SBMCs work.

a.
Ask the group where conflict might arise with SBMCs - between members and
between SBMCs and others, parents and teachers or between the school and
community. Take suggestions from the group and write them onto a flipchart.
Ask for details, explanations, examples, etc.
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b.
Ask participants to split into groups of 3 or 4.

C.
Ask each group to choose one of the areas of conflict that have been identified.

d.
In their groups, they should decide what they would advise the SBMC to do in
order to resolve the conflict.

e.
Explain that they should decide on step-by-step actions they would advise them
to take and write

f.
Allow 20 minutes and then ask each group to present their step-by-step
approach to resolving the conflicts.

g.
Explain to the groups that one wall in the room will now become their ‘conflict

resolution toolbox’ (have a title written on flipchart and stuck to the wall). Invite
each group to place their ‘steps’ in the ‘conflict resolution toolbox’ by sticking

their sheet of paper to the flipchart.

(45 minutes)

Prepare the active listening conflict resolution tool at the end of this session
written onto cards (OR print them out, 1 per sheet). Also prepare the
communication styles handout (1 per participant).

Explain each conflict resolution approach using these notes:

Active Listening

This is a structured way to go about managing conflict to ensure that both
parties listen to each other as a key step to finding the way forward.

Organise a ROLE PLAY for SBMC members. They should work in groups of 3.

Each group should choose one of the possible areas of conflict already identified
by SBMCs in the above exercises.

Persons A and B are in conflict, and should role play differing views, and Person
C is an observer.

They should follow the steps below:
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Active Listening
Ask Person A to explain the problem as they see it

Ask Person B to listen to Person A and then to explain the problem as they
understand it from Person A’s perspective

Ask Person A if this is an accurate description; if not, ask them to add to it until
Person B has a clear understanding of their standpoint

Repeat the other way round

Ask SBMC members how listening to opposing views in a conflict can help in
resolving it. Collect answers on flipchart:

When we understand more about why others think the way they do, we can see
things from another angle to our own, which might be helpful

Continual opposiition without listening to and understanding the views of others
will not help us to see the bigger picture and may lead to further conflict

Through listening, we are showing respect for the views of others, even if we
continue to disagree overall

Just because we don’t agree on something doesn’t mean we can’t both achieve
our individual goals. We can find a ‘win-win’ solution for both parties.

What else needs to be done to resolve conflict in addition to listening to and
understanding differing opinions.

Let SBMC members answer.
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Highlight the following process which suggests 5 stages to resolving conflict.
Ask SBMC:s if it looks anything like their conflict resolution toolbox developed in
STEP 2

Define the conflict:

(focus on the present and not past issues or grudges held; avoid
making assumptions, tackle the issues and not the person)

Examine possible solutions:

(Brainstorm; Look for win-win situations where goals can be
achieved despite disagreement)

Test the agreed solution:
(How does it feel now? How will it feel in the future? Can it work?)

Evaluate the solution:

(How do you feel about the outcome? What advantages and
disadvantages? Anything that will help further?)

Accept or Reject the solution:
(Make it permanent if accepted and think again if rejected!)

Step 5: Coping with larger conflicts which impact on the school

i. Ask the SBMC members if their school community experiences larger
conflict which impacts on children’s education. This may include:

Communal or religious violence and conflict

Armed attack from external groups

Conflict between 2 people or 2 groups in the community which escalates into
larger conflict

Other?

Listen to and capture their answers on flipchart. Document these.

i. If the SBMC gives examples, ask them what the impact of the conflict or
violence is on childrens’ education, if anything.
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If the SBMC has no examples, ask them to imagine a situation of larger conflict.

Examples of Impact may include:

Fear in the community and school. Children and teachers may be afraid to
attend school

Parents keep children at home

Trauma if children and/or teachers have witnessed fighting/conflict/violence
Injury and loss of life

Loss of school days due to absenteeism

Teachers not from the area may relocate

Closure of the school

Other?

ii. Askthe SBMC if they have played a role in the aftermath of such incidents
and let them describe the role they played.

iv.  Ask what role they would see themselves playing if a major such incident
happened in the school community.

V. Let the SBMC, women’s and children’s committees draw up a list of
practical actions which could be taken if a major incident happens, which
affects the school and the children

Pass information to the relevant people in school and community (who are they?)

Quickly assess potential danger to children in the school and decide how to
minimise this (is it safer to keep the children in school or to send them home?)

Attending to any injuries or casualties

Supporting/counselling children or teachers who may have witnessed something
traumatic

Making sure that children and teachers get safely back to their homes
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vi.  Inthe longer term, how could schools be

for larger conflicts

or emergencies (e.g. flood, earthquake) which may occur?

Suggest to SBMCs that schools could develop

plans

so that they have thought through in advance key safety and security actions.

Plans should ensure that if there was an emergency, some clear steps are in
place to keep children and school staff as safe as possible depending on the

situation.

Sample School Emergency Preparedness Checklist

Possible Actions

Considerations

In preparedness for any emergency ensure
that the school has an evacuation plan in
place

Where should children assemble? How will
information be passed? How will they get home
from school if a decision is taken to close? How
will information be passed to parents?

Ensure that children and teaching staff
know what to do and where to assembile in
preparation for any emergency

Is there a school assembly point? If the conflict or
emergency involves arms how best can children
and teachers be protected?

Ensure that staff and children know
where the first-aid kit and any other safety
equipment is to be found

Do children and staff know where the first aid kit is
and how to use what is inside? Do they need to be
regularly updated?

Assess a situation swiftly

What are the immediate dangers? How close
to the school is the danger? Who needs to be
informed immediately? Where are the children
currently? What is the best course of action?

Take action to protect the children and
teaching staff of the school

If arms are involved and close by it may be best for
children and staff to remain in the classroom and
get under the desks and chairs. If it is safe, they
could be released from school

Pass information by available means to the
Village Head and to parents and relevant
security services

If evacuation is agreed, how will parents be
informed?

Ensure that children return safely to their
homes

Can trusted adults or family members meet them
and accompany them? If not, can the children
walk home in groups?

Ensure that children with special needs
are cared for

Children with visual or hearing impairments or
using walking aids/wheelchairs may need more
specific support

Other?
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M Clear?

M Appropriate in quantity?

M Relevant?

M Regular?

M Open to feedback? Participatory?

M Accessible to the audience?

M Accurate and honest?

M Precise and specific?
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1.

At the onset of the SBMC development programme in Lagos, SBMC members
set off on a mission to find out the state of schools in Shomolu Local
Government. Schools were practically in ruins. Roofs had collapsed, there
were no ceilings, and there was flooding, overcrowded classrooms, dangerous
environments with bushes and snakes, broken bridges, dirty drainages and
every imaginable environmental and infrastructural problem. The SBMC took
photographs of these schools and circulated them around local government
areas. The SBMC and local CSO helped the communities start a campaign
aimed at the local government authorities for abandoning and neglecting the
schools. This became a big case in the local government and a petition was
sent to the Independent Corrupt Practices Commission (ICPC) to investigate
what was being done with the funds for public schools in the Local Government
Authority. The Local Government Authority Chairman was called upon to answer
the query .

The situation became quite heated and there was some persuasion towards
community members to abandon the case. However, eventually the Chairman
promised to make amends. With continued advocacy the Local Government
Authority Chairman, under pressure from the communities, SBMC and the LGEA
Education Secretary, began rehabilitation of the worst schools. The LGA and
LGEA were able to fully rehabilitate over 10 schools to a very high standard and
they even added an indoor sports centre and a centre for skills to one of the
school complexes. Following this the local government race became heated and
the LGA Chairman went on air to point out that he had rehabilitated schools: he
used this as his major defence in his campaign. In no way is this the end of the
story, but only the beginning. A door has been opened that can no longer be
closed.

2.

In Alimosho LGEA of Lagos State in November 2011, SBMC Cluster Chairman,
Pastor H.O.D Osoba took action on the dangerous state of the infrastructure and
Community Primary School. The community had already contributed towards
the cost of repairs, but it was not enough to solve the problem. Pastor Osoba
wrote an email directly to the Lagos State Governor for assistance. He attached
photographs of the dilapidated school to his mail, showing the roof broken and
open to the elements, with rotting timber ready just to fall in on the classrooms.
The State Governor responded, directing the Local Government Councillor to
repair 6 of the classrooms in the school, and SUBEB to organise the construction
of 14 classrooms. All this was quickly agreed and action taken.

3. In Kwara State, one SBMC found that many children were not coming to
school late. They asked the children in the SBMC to find out why this was
happening. The children in the school told the child SBMC members that they
had to walk a long way to school without breakfast, and they wanted to buy
breakfast when they arrived. There were food vendors in the school who were
selling food to children after classes had started. The SBMC asked the children
whether they should drive off the food vendors, but the children said they needed
to buy food at school. So the SBMC negotiated with the vendors and the head
teacher for the vendors to come to school earlier to sell food, and to do it just
outside the school. The SBMC communicated this change to parents, and asked
them to send their children to school earlier. Many fewer children were late for
school.
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Visit 6:
Inclusive education:

Including all children in
the community
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This training session helps SBMCs to answer three questions:
1. Why don’t all children do equally well at school?
2. How can a school help all children have a good learning experience?

3. What can SBMCs do to make sure schools include all children?

flipchart, marker pens, pencils and pens, presentation points on
flipchart or printed, and copies of handouts (see below).

4 hours

Explain that education tries to help everyone reach their potential to contribute to
society. Therefore we hope that the SBMC and the school will treat every child as
a person who may have many different strengths and characteristics, and may
need different things to do well in school.

Start the session by explaining that a big part of the SBMC'’s role is to look for
problems that children may be having with education, so that improvements
can be made. Explain that this session will look at how SBMCs and the wider
community can help the education of the children who are having the biggest
problems.

(30 minutes)

i.

Ask the participants to think about when they were a child for a few minutes. Can
they remember a time when they really enjoyed learning something? learning?
‘Learning’ meaning anything they learned how to do or got better at, whether at
home, with friends, in school or anywhere.

Xsk the participants to recall and think about a very good experience you had
with learning as a child, and think about why it was good.

Did anyone help you to learn?

What did you find easy? Why?

How did you feel when you did well?

Give instructions to tell the person sitting next to you about it quickly.
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(5 minutes)
i.
Say that we also want to think about times when we found learning difficult as a

child — again, either in school or at home, with friends, while working... anywhere.
Ask the participants to think of a time when you found learning very difficult.

Why was it difficult for you?
How did you feel?
Did anyone try to help you?

If you could go back and change things, what help would you have liked to have
received as a child?

Give instructions to tell these things to the person next to you briefly. (5 minutes).

i.

Then explain that you will just ask a few people to share some examples of
difficult learning experiences. (10 minutes)

iii.

Write the feelings that people had when they were struggling with learning as a
child on the flipchart. Ask the rest group if they had similar feelings.

iv.

Ask how teachers affected their learning. If being afraid of a teacher comes up,
emphasise that fear mostly doesn’t help children to really understand what they
are trying to learn. Positive, encouraging relationships between teachers and
pupils help learning.

Say that we all felt very powerful feelings when we were children having
problems with learning or taking part in school. These experiences can make a
big difference to our lives and our ability to learn well.

Explain that the SBMC can help to find out which children are having a difficult
time in school, and those who cannot go to school at all. The SBMC can then
take steps to make learning easier for these children.

(40 minutes)

i.

Explain that all children can learn, and that our next task is to think about what
things could make it easier for more children to learn and do well in school.

i.

Organise the participants to get into groups of three or four people. Group
children and young people together, separately from the adults.
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Ask the group, if they were visiting the local school, how could they tell whether
children were having problems with learning or taking part in activities.

Get several suggestions from the group (hopefully these will include unhappy
faces, children being apart from others, children fighting, children looking
confused or very silent; children hanging around outside when they should be
in school. Suggest these if they don’t come up.). Write these suggestions on the
flipchart. (5 minutes)

gllwow the following questions written up on flipchart:

To help all children feel comfortable in school and learn well...
1. What physical conditions are good for a school?

2. Where should the school ideally be?

3. What should classrooms be like? How should the windows, ceiling, floor
and doors be?

4, How should teachers behave?
What should teachers not do?

6. How can all children be made to feel welcome and safe in the school?

Ask each group to write answers to these questions on a sheet of flipchart each.
Give them 20 minutes to do this.

At the end, ask the groups to stick their flipchart sheets on the wall and walk
around and look at each other’s suggestions. (5 minutes)

Then bring the group back to their seats. Ask whether the children and young
people’s group to present their flipchart to the whole group. (5 minutes). Discuss
whether this group had any ideas that were not in the other groups’ flipcharts.

Ask whether children with disabilities would benefit from schools being like this
(hopefully the group will say yes.) Ask what other things would help make going
to school easier for children with disabilities?

Also suggest that the teacher could try to find out which children had problems
with their eyesight, and could try to seat them nearer to the blackboard.

Ask SBMCs how they think children learn best and list their answers on flipchart.
Add the answers below if they have not given them:

By doing, experimenting, being active — by participating

When they perceive what they are learning to be useful for them and for their
future

When the teacher knows the subject and teaches well
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In a classroom which is equipped with the necessary furniture, enough light to
see, free of dust

When they do not feel threatened or fearful

Then ask whether SBMC members currently visit schools. If so, ask if they feel
they could look for these things that they have just come up with when they visit
schools and classrooms. Which things would be easiest to look for? Record
suggestions on a flipchart.

NB, for areas where SBMCs don’t currently have permission to visit or monitor
inside schools, this activity needs to be handled differently or removed.

Ask, what could SBMC members do when they see good or bad things in the
school? If they see bad things, would it be better to confront teachers then and
there, or to note the issue and take it up later in a meeting? (should be taken up
later).

If SBMC members see good things in the school, what should they do? (Praise
the teacher or the children and make a note of it, make it known at community
feedback meetings etc.). (5 minutes)

(40 minutes)

i.

Ask the group roughly how many children in their community are either not in
school or not coming to school very often. Write the estimated figure on the
flipchart. Ask the children whether they agree with this figure, or whether they
think it is much bigger or smaller. (5 minutes)

i.

Emphasise that every child has the right to come to school and learn, no matter
who they are or what difficulties are facing them. Say that there is usually
something that can be done to make it easier for children to come to school. Ask,
if a child or a child’s family cannot help a child attend school, who should help?
(Elicit: the community, the government, business — everybody.)

Emphasise that we all have the same rights as Nigerians, and our country needs
everyone to get basic education, so that the economy can function well and our
society can be stable. Only countries where everyone gets an education are
doing really well in the world economy. The government has put it in law that
every child should get a good education.

iii.

Divide the children suggested so far into categories (i.e. girls; children with
disabilities; the poorest; Fulani children, etc.) and give each group one category
to consider further. Ask the groups to list all the reasons why their group of
children often can’'t come to school on flipchart. Allow 5 minutes.
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iv.

Then ask the groups to identify whether anything is being done at the moment
by the SBMC or anyone else to help these children come to school or stay in
school. Give them 10 minutes to discuss.

V.

Get each group to tell the wider group what problems prevent their group of
children from going to school, and what is being done to help at the moment.
During the presentation the co facilitator should record the problems and what is
being done to help on flipchart.

After each presentation the facilitator should ask the rest of the group whether
they know of anything else that is being done - if anything is mentioned, add that
to the flipchart. (15 minutes overall)

Praise the SBMC group for all the efforts that they have been making. Ask how
they would like to recognise the efforts of others in the school and community
who have been helping. Write up their suggestions on the flipchart. (5 minutes)

(45 minutes)

Check to see whether people are happy with the ideas that have been discussed
so far. If you find that people are finding these ideas difficult, divide the group
into two halves. One side must argue for inclusion, the other against it.

Ask the ‘against’ side to come up with all the objections they can think of against
including all children in education. Write these on flipchart. Some ideas might
include:

these are just words imposed by donors, we need education to be right for our
communities, not fit an outside view of how schools should be

it’s impossible in our context at the moment, we should wait till things are better
and we have more resources

inclusive education can do more harm than good - putting vulnerable children
into school when schools are not ready for them is dangerous

moving towards inclusive education too soon could damage the education of
children already in school

it’s too much for teachers to give every child the support they need, they can
barely teach as it is.

Ask the “for’ side to come up with answers to these objections, based on what
has already been discussed. Suggest the ideas below if they cannot come up
with very much, or give them the points below on handout and ask if they are
happy to present them.
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(present on flipchart, or give as a handout)

Evidence shows that where girls and women are not educated there is a negative
impact on a country’s development

Where children with disabilities are not in school, their carers lose time for
earning income in looking after them.

Education is about learning how to live well in society. Society is full of different
people and so we need our schools to have all types of people in them. We need
to learn kindness to each other.

Often only small changes are needed to get children with disabilities into
‘ordinary’ schools. The community can help bring a child to school if they can’t
go on their own. Other children can help children move around, use the toilet,
and eat. Sometimes an extra supportive chair and some extra attention and
kindness from the teacher can make a huge difference.

Worldwide, 15% of all people have a disability - that is one in every six people. It
does not make sense for this many people not to be able to earn a living because
they have not been to school.

Special schools are usually small and expensive, and they cannot take all
children with disabilities. Severely disabled children may need to go to special
schools, but they should also be supported to spend as much time as possible in
mainstream schools and with other children, to improve their social skills. Home
visits by teachers can help the education of children who genuinely cannot move
around school.

(10 minutes)

Present this, on flipchart:

Inclusive education is about making school and learning easier for all children.
A good quality school should try to make improvements in presence of children
in school, participation of children and achievement for all the children in the
community.

Ask what the group think presence, participation and achievement in school
mean.
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Explain the following:

The child with a disability may be present in class but sitting quietly on his own
(not participating), and not learning anything (not achieving).

The girl who has enrolled may find that she does not receive as much attention
and support from the teacher as the boys in the school (is not allowed to fully
participate, so does not achieve).

The nomadic child may be present and looking as if he is participating, but not
fully understand the language used in the classroom, therefore cannot participate
as fully as others, nor achieve what they do.

If a teacher is not teaching well or not coming to class, almost everyone may not
be participating or achieving.

Ask participants to come up with ways in which SBMC members, parents
or teachers might be able to find out if children are present, participating or
achieving in school. Give 5 minutes for this. Get suggestions from pairs and
write on flipchart.

Inclusive education is about changing the way education works, and many
people worry about a model of education that’s different to the one they have
experienced.

However, the countries where everyone is being helped to do well in education
are also the countries where education results for everybody are best - Finland
has the best education results in the world, and their whole education system is
focused on including everybody.

Inclusive education is about people making small improvements every day,
according to agreed principles to help everyone learn better. We do not have to
completely change everything we do;

(50 minutes)

Say that the SBMC can work with others to help improve education for children
that are not currently in school; children who are not taking active part in school
activities; and children that are having trouble making progress in learning.
Explain that the remaining session will be about planning what more the SBMC
can do to help with this.

Introduce these points:

If we encourage everyone to ask these questions, soon everyone will get a good
education!

123



a.
Which children are struggling with education — outside school or within school?

b.
Why are they struggling? What do they and their parents say are the reasons for
this?

C.
What are people here already doing to help make education easier for these
children?

d.
What more could be done to make it easier for them to do well in education?

Ask how the SBMC could find out more accurately which children are not

in school or not attending often. Write suggestions on the flipchart. Try to
encourage the idea of going to visit households informally and finding out how
many children are not in school, and why.

Explain that it is often useful for adults in the SBMC to ask the adults in the family
why a child is not going to school, and for children in or linked to the SBMC to
ask the out of school child separately why they are not in school. Ask why this
might be useful. (to see whether there are differences between the reasons that
the adults and children give.)

Explain that sometimes, making just a few changes can make it possible for
children to come to school or to do better in school.

Give an
example of girl’s education and a disabled child. Ask what more could be
changed to make it easier for girls or for children with disabilities to come to
school.

i.
The SBMC could ask and support the Women’s Committee to organise a
campaign within the community for families to send their girls to schools.

ii.
The SBMC could advocate to local government that a broad campaign for girl’s
education across the LGEA could make a difference.

iii.

The SBMC could suggest organising community support to take a disabled child
to school, and having that child’s classes in ground floor rooms. Also building
ramps can be useful.

iv.

Suggest also the need to make it possible for children with walking difficulties
to get into the toilet. If this isn’t possible at the moment, could the teacher ask
children to help each other to use the toilet?

- if groups start to talk about actions such as fining parents for children’s
non-attendance, or starting to charge fees to deal with school improvement
costs, or anything which risks children’s safety, stop the group and ask if there
are any risks with these ideas. Emphasise that the role of the SBMC is to remove
barriers to education, rather than possibly creating new ones.

124



Actions (examples given) Responsible person/ Time-frame
Committee

Find out which children are
not in school and why

Speak to teachers and
parents to find out if any
children are struggling in
school

Discuss how to help these
children

Make sure they are planned
for in the school development
plan

Summarise the plans that have been made. Thank the participants. Ask when
the SBMC will review these plans to see if they have helped, and suggest that
they plan to ask the children affected whether things have improved.

Congratulate everyone and do an active song or game to close the workshop on
a high note.
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Handout 1. Provide to participants and let them read through or draw on
flipchart.

The of action is a helpful way of deciding what action should be
taken to solve a problem.

One pillar of solving a problem is direct action to immediately improve children’s
lives, as children cannot wait for change - they grow up too fast.

Another pillar is working with others and getting resources to improve the ways in
which things are done

The third is asking others for help so that the problem does not come back in
future.

1. Action now to help 2. Improving how things are | 3. Asking others to prevent
children done problems

Pillar 1 might for example involve paying a volunteer teacher in the community to
take extra classes

Pillar 2 might involve getting agreement from SUBEB for a new teacher

Pillar 3 might involve asking the LGEA to plan better so that they can provide the
correct number of teachers in future years.

Are we taking action across all three pillars to help solve a problem?

This will help to make our school development plan strong and helpful to
everybody.
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Girls’ education does not only bring the immediate benefit of empowering girls,
but is seen as the best investment in a country’s development.

Educated girls develop essential life skills, including: self-confidence, the ability
to participate effectively in society, and protect themselves from HIV/AIDS, sexual
exploitation.

Girl’s education also helps cutting children and maternal mortality rates,
contributing to improved human development indicators, national wealth and
controlling disease and health status.

Children of educated women are more likely to go to school and, consequently,
this has positive effects on education and poverty reduction for generations to
come.

Educated women are better able to take care of their children’s health and bring
their children up to be respectful, responsible citizens.

There is a common saying that, “If you educate a girl, you educate a nation”

The Nigerian government has signed the United Nations Convention on the
Rights of Persons with Disabilities. This gives all children with disabilities the
same rights to education as all other children, and says that children with
disabilities should be educated near their homes and with other children.

Educating children with disabilities means parents are more free to work and
earn money, rather than having to stay home to care for a disabled child.

Many schools need only some adjustments to welcome most children with
disabilities. For example, reliable people in the community can arrange to take
a child to school who cannot walk there alone. Students can arrange to help
another child use the toilet, or help them eat. Children with muscle problems
will need a seat to support their back and arms. All it takes is to ask about
difficulties a child may have taking part in education, and to discuss ways to
reduce these difficulties.

All good teachers use a mixture of methods to make sure all the children in their
class can learn. Children’s bodies and brains are all different, and are developing
in different ways. Some children need time for quiet reading; others need more
verbal explanation; others need to ask and discuss; some need to touch and
move objects to learn well. Using different learning activities to meet those needs
will also help children with disabilities to take part.

Teachers can get training on these methods, but more important is to get to
know their students and think about what would make it easier for them to take
part in school life. Being friendly, kind and welcoming is a big part of including
children who have missed out on school in the past.

Children learn a lot from other children and benefit from being around each other
in a safe place. Children with disabilities will gain physical and mental stimulation
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from being around other children and doing learning activities. This may help
reduce the effects their disability has on them.

Children without disabilities will gain a better understanding that everyone is
different, that everyone can help others, and that everyone has valuable qualities.

This is important for building a peaceful society where everyone’s talents are
used.
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In Jigawa State the CSO

(MACBAN), working in Buji LGEA where they focus particularly on nomadic
children, reported one small Kanuri community near Yayarin-Tukur called
Fannamari, which brought 9 children 3 boys and 6 girls to Yayarin Tukur primary
school. This was as a result of time given by SBMCs and CSOs to discuss in the
community. One of the girls from that village is the best among all the girls in the
school now, and she can be ranked among the four best students of the school.

Narrative reports
provided by the CSO (YOTASCID)
and their government partners in Zonkwa LGEA of highlight SBMC
actions on children who are out of school and on the street. There are many
neglected children in the LGEA who do not attend school but roam around
the streets due to some misfortune that might have happened to them. The
awareness received on inclusion of such children in schools drew the attention
of SBMC Ungwa Kanawa LGEA which decided to embark upon a street search
to identify school-aged children including street boys (almajiris), orphans and
children affected by poverty and disability for school enrolment. A good number
of them were identified. The SBMC appealed to the larger community for help on
behalf of these children. More than ~ of such children have now been enrolled
in schools and some of the SBMC members have committed themselves in
sponsoring their education.
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Visit 7:
Continuing to build
good relationships
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understand how important the ability to network and build good relationships is
to the work of the SBMC

learn how to generate support from the community for school improvement and
manage resistance to change

Flipchart paper, marker pens, role cards and results sheets cut up and ready for
group work, drawing of four pillars of effective working relationships drawn on
flipchart (see below).

3 hours

SBMC members that a big part of the SBMC'’s role is to mobilise their
community to help improve education and get more children into school.

the group: How can the SBMC can build important relationships and
influence others, both within the community and outside it? Collect answers on
flipchart.

Building good relationships means understanding what people want,
so that everyone can achieve something positive from the relationship.

[Before the session, print, copy and cut out the 8 different role cards, and 8
results sheets at the end of the visit 1 materials.]

Explain that we are going to play a role play game to help in understanding
others’ motivations, and to experience networking.

Tell the group: Imagine that you have come together for a community meeting.
During the tea break you have a chance to mingle and talk to other people

1. Split the room into smaller groups or pairs (maximum 8 groups) and give
each group:

a results card (each group should have a copy).
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2. Explain the following:

That each group should go around the room as one in their specified role and
speak to the other people present at the community meeting.

Explain that they have an opportunity during this ‘tea break’ to take steps
towards achieving what they want.

The ‘tea break’ will last 15-20 minutes. Role cards should not be shown to other
groups.

3.  As the groups go round, if they come to an agreement with any other
person, they should make a note of it on their results card.

4.  Atthe end of the ‘tea break’, bring the group back together as one and ask
them how they found the experience.

5.  Ask each group in turn to tell the room what role they had, what they
learned from the other person, and what agreements they came to (if any).

6. Ask the whole group what they feel they can learn from the activity. Note
key points on a flipchart.

7.  As part of the discussion, emphasise the importance of:

Collaborating - encouraging people to work together.

and read the stories of how SBMCs have used networking
for success (5 minutes). Ask whether this SBMC has started doing similar things.

(10 minutes)

Explain that within the SBMC and outside of it, we can use our understanding

of others to build good working relationships. Prepare the ‘Four Pillars’ below to
share, either as a flipchart drawing or a handout. Present this to the group. Ask if
they agree.
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Share the principles of good relationships which are in the box below. [Write
these up on flipchart paper before the session.](15 minutes)

Ask if the group agrees.
Ask if they want to add anything. Write new things on flipchart.

Explain that many of these principles will be covered in more detail in future
training.

Each person in a relationship has equal responsibility for its success.

Ask what you can do for the relationship, not what the other person should be
doing.

In any work relationship, it’s important to have clearly agreed about:

role (who’s doing what)
expectations (what each parties expect the others to bring to the relationship)

purpose / common goal (where are you trying to get to, and what each of you
want).

Explain that without clarity, people can become frustrated and it is difficult to
reach your common goals.

(20 minutes)

Split everyone into pairs and ask one of each pair to sit at the table with pen and
paper. The other should stand behind. Tell everyone they must not talk while you
give the instructions.

Give every standing partner the word “Diamond” written on a piece of paper
(prepare the pieces of paper in advance). They must not tell their partner the
name of the object, and they must stand behind the drawing partner, facing in
the opposite direction so that they cannot see what is being drawn.

Explain that the task is to describe the object on the paper so that the other
person can draw it. They have one minute to draw the object successfully.

Say “Go!” Walk from pair to pair to make sure no one is cheating! When the time
stops, ask people to show how successful their pictures were.

Afterwards, emphasise how important clear communication was to the success
of the shared endeavour. Discuss how each partner had to play very different
roles, but neither could complete the task on their own.
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(40 minutes)

[Before the session starts, write the messages in the box below on a flipchart,
but cover it up].

Explain that at first, SBMCs might find a lack of enthusiasm from the community
to get involved. Ask why the rest of the community might be unwilling to support
the SBMC.

If necessary, add that community members could be thinking things like this:

It is too difficult to improve schools and get more children into school

It is not our job to improve schools — it is the teachers’’government’s job, and
they’re not doing it.

We can’t improve children’s education on our own and there is no one to help us.

The SBMC are only doing this work for political reasons.

It will be easier to overcome beliefs like this if the SBMC are encouraged to give
strong messages at the start of their activity. Ask what the SBMC could tell the
community to reassure them. Write their suggestions on flipchart, and add the
messages below (reveal the flipchart):

Our children’s education can be improved if everyone works together. If everyone
puts some effort in, the total effort will be huge.

There are now more people from government willing to help, but they don’t know
what improvements are needed where. The SBMC can tell them this.

Government also needs help to organise others to contribute to education. The
SBMC can do this. When we show what we can do on our own, government will
be more likely to do more itself.

There is money available in different places to improve education. It will take time
and effort to get that money coming to schools, but many people want to get
that money flowing. The SBMC will help get more of that money into education
for this community.

The SBMC members will put in personal effort to improve the school, and they
hope this will encourage the community to contribute.

Explain that it could be helpful to make these points at meetings with the whole
community, or in discussions with small groups of people (such as local leaders,
women’s groups or parents’ groups).

These messages can be strengthened by using stories of what other SBMCs
have done, or by telling more general stories.
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(25 minutes)

Read the second story on Handout 2 out loud to participants (called Heaven and
Hell).

Ask: What learning can we take from this story? How can we act on this story in
our work for the SBMC? Write up ideas on flipchart.

Add that for the SBMC to encourage people to contribute time, effort or money
to help improve the school, it will be important for SBMC members to point out
that improvements are happening.

This means telling and showing people about what has been achieved and
how. Explain that this sharing of progress with the rest of the community should
happen regularly. As people see that improvements are happening due to
community efforts, more people will be happy to help and provide more effort.

Ask how the SBMC could do these things (encourage them to think about how
they could use public noticeboards, photographs and meetings to do this.)

by encouraging the SBMC to plan how they will act on this
learning and build relationships with the community. Give out the second
handout, which has more stories of how SBMCs have used networking to
achieve success.

Highlight that on builds on this session and
provides SBMCs with the skills necessary to articulate school needs to decision-
makers who may not know the main problems affecting children’s education and
who have power to take action.
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Role Card 1

Role
Headteacher

Role Card 2
Role
SBMC member

Role Card 3

Role
Parent

Role Card 4

Role

Local business
manager

Role Card 5

Role
Ex-pupil

Background
Has worked at the

school for a long time.

Feels he is underpaid
and that his work is
not acknowledged.

Background

40 year old male
member of the
community. He is
passionate about
the school and his
community.

Background

She has two children
at the school. She
works from home,
mending clothing
with a second-hand
sewing machine.

Background

Came from this
community and
attended this school
himself.

Background

Didn’t enjoy his time
at school. Often
played truant and left
early.

Wants

To demonstrate
that he is a good
headteacher and
to be recognized
as such by the
community.

Wants

To raise N1m to
rebuild the roof of the
storeroom so that it
can be used as a third
classroom.

Wants

To improve her
children’s chances of
succeeding in life.

Wants

To be able to recruit
local employees with
good standards of
skills. Also wants to
pay something back
to his old school.

Wants

Came to get free food
and drink. Wants

to express what he
found difficult about
his education.
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Resources

Manages a school
with two classrooms
and one empty
storeroom which

is not suitable for
teaching. Does

not have any

private wealth or
connections.

Resources

15 members of the
SBMC are mobilized
and ready to support
the school however
they can.

His brother-in-law is a
successful business
man in Abuja.

Resources

Runs a small
enterprise mending
clothing.

Resources

Runs a large clothing
store in the nearest
town.

His company has

the capacity to give
N500,000 per year to
a cause of his choice.

Resources

Works as a farm-hand
for a local farmer.



Role Card 6

Role

Local farmer

Role Card 7

Role

Member of a local civil
society organisation
(CSO)

Role Card 8
Role
Child

Background

His family has lived
and farmed in the
community for many
generations.

Background

The CSO has been in
existence for 5 years.

She has worked for
them for 2 years.

Background

She is 12 years old
and is a member
of the SBMC. She

enjoys school but her
classroom is cramped
with over 70 children

sitting on the floor.

Wants

To ensure the school
does not damage his
ability to make money.

Wants

To help every child
of school age in the
district to attend
school.

Objective

To be listened to by
others at the meeting.
To explain to people
what it’s like to have

classes in a room with

70 other children.
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Resources

Owns the land next to
the school on which
he grows a number of
crops. There is also a
large wooded area on
the far side of his land
and he makes money
from logging.

Resources

The organization has
almost no funds.
They have two paid
members of staff and
two volunteers, who
are all passionate
about education.

Resources

She is well-known and
popular with other
children in the school.



Results sheet
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In Kano State, the CSO Magajin Malam and their government partners report
the role that traditional and religious leaders are playing in supporting the work
of SBMCs and school improvement. They highlight that traditional and religious
leaders are involved in supporting SBMCs to monitor the performance of all 20
schools covered by the CGP. This kind of interest, motivation and commitment
from communities and their leaders was not there before. The chief Imam

in Fagge Local Government, seeing the value of School Based Management
Committees, has taken the model of ESSPIN SBMCs to other Islamiyya schools
in the LGEA. These schools have formed their own SBMCs and are now doing
very well. The involvement of the community leaders has given the SBMC
legitimacy and much acceptability within the community.

The SBMC at Jolasun Abangbe LGEA School resolved after the community
forum held in the month of November to wake up and do all in their capacity to
improve the school. They decided to meet together with the five villages from
where children are coming to the school and promote children’s enrolment so as
to be able to bring the school back to life. They also agreed with some motorbike
‘okada’ riders to provide transport for teachers to school at a slightly subsidized
rate so that they could easily get to the school from their homes which are

far away. At the same time, a new hard driving Head Teacher who is very
passionate about improving the school was recruited. The school population
increased from 43 to 104 children with the community buying uniform for 27
pupils of ‘egede’ ethnic minority origin. The community also said there were
signs of improvements in achievement and motivation of the pupils, who are
now paying more attention to school homework and rush to school early in the
morning before anyone encourages them.
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1.

Yakubu Shuaib, SBMC Chairman LGEA Primary School, Magaji Gari, Kaduna
North did not used to be concerned about what happened to his school.
“Anybody could trespass on the school premises — for example ruffians could
come and spoil the premises. If the roof blew off, we didn’t care because we
believed it is government’s responsibility.” He was not alone in thinking this way.
Now, however, as a result of the capacity building, mentoring and monitoring
conducted by a partner Civil Society Organisation (CSO) and Social Mobilisation
Officers, Yakubu says: “We now know that the schools belong to the community
and the government is just there to help. So we have taken it upon ourselves

to repair without going to government. There are projects that we normally
waited for government to do but today we do it as community effort. We have
achieved a lot and in the near future the school will be better. For example, the
environment of the school is now beautiful and neat. Broken roofs and chairs
are repaired through community efforts. Recently the wind blew off the roof and
we replaced it immediately. If we write to the government, it will take a long time
to get their response”. Yakubu and his team are also contributing to increased
enrolment. “We mobilise the children from their houses to get them enrolled and
we make sure they attend school on time. We also visit the school to ensure that
teachers attend classes. Between 7:30-8:30a.m. we’ll be at the gate and inspect
the register to ascertain attendance. We have started but we still have more work
to do. We have undergone some mentoring and this has gingered us — we now
understand our roles”.

2.

Heaven and Hell: A traveller was having a conversation with a wise man one

day and said, “Wise man, | would like to know what Heaven and Hell are like.”
The wise man led the traveller to two doors. He opened one of the doors and

the traveller looked in. In the middle of the room was a large round table. In the
middle of the table was a large pot of stew which smelled delicious and made the
traveller’'s mouth water. The people sitting around the table were thin and sickly.
They appeared to be famished. They were holding spoons with very long handles
and each found it possible to reach into the pot of stew and take a spoonful, but
because the handle was longer than their arms, they could not get the spoons
back into their mouths. The traveller shuddered at the sight of their misery and
suffering. The wise man said, “You have seen Hell.”

They went to the next room and opened the door. It was exactly the same as

the first one. There was the large round table with the large pot of stew which
made the traveller’s mouth water. The people were equipped with the same long-
handled spoons, but here the people were well nourished and plump, laughing
and talking. The traveller said, “l don’t understand”.” It is simple” said the wise
man, “it requires only one skill. You see, they have learned to feed each other.
Now you have seen Heaven.”
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Visit 8:

Review of School
Development
Planning




Review the SDP process

Learn from the SBMCs experience of participating in and monitoring SDP
implementation

Strengthen the SDP process and SBMC participation

Flipchart paper, marker pens, SBMC Guidebook, the current School
Development Plan

3 hours

This visit should focus on the SBMCs experience of participating in and
monitoring the School Development Planning process. It is an opportunity
to refresh on the initial SDP training, but also to learn from experience of
implementing it and resolve any issues.

The CGP should use the SBMC Guidebook as the materials and content for this
session.

Ask SBMC members to reflect on the role they have played in producing the
School Development Plan. Ask:

Were SBMCs and community members involved in the School Development
Planning process?

What was their experience?

Do community members and SBMCs feel that their concerns and priorities have
been reflected in the School Development Plan? If not, why?

Were women and children involved in the process?

Discuss any issues that the SBMCs raise about the School Development
Planning process.

Ask SBMC members if there were any challenges with the School Development

Planning process and how it could be improved next time.

Collect their answers on flipchart paper.
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Ask SBMC members how they utilised resources (from school grant funds and
resources mobilised by the community) to support the school development plan.
Capture their answers:

Ask them to provide examples of how school grant or SBMC resources
mobilised were used to support the SDP (examples provided):

Repairs to school  Support to marginalised Equipment/ Support to
infrastructure children materials for the  learning
school
1 Window repairs Uniform for 4 girls Reading books Parent’s evening
and refreshment
2 Door hinges in Transport for women’s 5 boxes of chalk  Teacher’s in-
classroom 3 committee to visit house to service day
house
3 Repairs to well Ramps to classroom block

4 Started fencing
the school

Remind the SBMC that these funds can be used to support vulnerable children
to attend and remain in school as well as for repairs and maintenance of the
school building and environment, and to support opportunities which directly
support children’s learning such as parent’s meetings, or teacher in-service
training days.

Ask the SBMC the following and collect answers on flipchart:

Does the SDP consider children who may be struggling to attend school?

If so how? How are resources utilised for this purpose?

Does the SDP consider children who may be in school but struggling to learn?

Does the SDP consider increasing enrolment of children into the school and the
implications of this? (e.g. additional classrooms; additional teachers; additional
equipment and materials etc.)

Are the SBMC aware of the LGEA using their SDP to respond to issues that the
SBMC alone may not be able to resolve? (e.g. additional teachers/classrooms)

Ask the SBMC what proportion of school funding comes from a school grant and
what proportion through SBMC resource mobilisation, and ask if the SBMC are
managing to record all monies in and out of the school account.

Help the SBMC by addressing any issues which arise regarding funds for the
SDP.
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Use the SBMC Guidebook Section 4 to review the role of the SBMC at each
stage of the SDP process:

In the initial meeting about the SDP

In the self-evaluation process

In the prioritization of needs for the school and the children

In the planning stages (where are we going and how will we get there)
In monitoring progress of the SDP towards target set

In evaluating the impact of implementing the plan on school improvement

Conclude by helping the SBMC to prepare to feedback to the community on the
implementation and monitoring of the SDP. Let them highlight achievements and
challenges in implementing the plan, with solutions to address challenges in the
future. Help them to prepare to speak on how different sources of funds were
used to improve the school for ALL children.
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Visit 9:

SBMC, Women’s and
Children’s Advocacy for
School Improvement




This session will further develop the capacity of SBMCs, Women’s and Children’s
Committees to conduct advocacy and make the case for school improvement
for all children in the school community. It is linked to many other mentoring
visits but particularly to Visit 7 on building relationships and Visit 5 on good
communication.

Resources: Flipchart, Marker pens, masking tape.

Time: 3 - 3.5 hours

Advocacy is about persuading people more powerful than you to do
something about or find a solution to an identified problem. It is often about
speaking up to powerful people on behalf of others.

(80 minutes)

Ask SBMC members who makes the rules and the policies about what should be
taught to children in schools in Nigeria, and how education should be delivered.
For example:

The government
Federal and state ministries of education
UBEC and SUBEBs who implement

Ask SBMC members whether communities and civil society have any influence
in the making of the education rules, policies and delivery and if so how does this
happen?

Collect answers on flipchart. Add as necessary for example:

At local level through direct communications with local government education
authorities

At state or local level workshops where communities are asked to participate (for
example in envisioning a SBMC in their state)

At local or state level through community based or civil society organisations
who have influence and credibility and will be listened to

At national level where community or CSO representatives are invited to
participate in policy development

Other?
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Ask why it is imprortant that communities have a voice in education policy
making and delivery. What value can SBMCs/communities add to the quality of
education programmes and their delivery?

SBMCs and communities have enormous knowledge and experience of their
own local context and the barriers that their children may face in accessing a
good education. These may not be the same across the country/state.

To improve accountability in the delivery of education at all levels, and for better
school governance

It is the children of the community who are the beneficiaries of the education
delivered.

The community know the needs of their school best in ensuring that all children
gain access and learn better

SBMCs and communities can contribute a lot to their own school, but if they
understand how to articulate needs which they alone cannot provide, to the
people who make the decisions, then education will improve and be more
relevant to those it serves.

Other?

Explain to SBMCs that when they voice their concerns and education needs for
their school and for their children, to those who have power or influence to make
the change, that they are engaged in

Ask SBMC members if they have been engaged in advocacy within their locality
or LGEA. Let them give examples and describe their own experience.

Choose one example provided by participants and then ask them the following
more detailed questions and take answers. Ask the women and children if they
have been involved in advocacy.

What was the advocacy trying to achieve?

How did you do it?

Who did you advocate to?

Why did you choose that person to advocate to?

What was the outcome you wanted? Did you achieve it?
What was your motivation? Why did you do it?

What was the biggest challenge? How did you overcome it?
What was the role of others in supporting you?

What does it tell you about your power to change things as a SBMC?
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Ask the SBMC members if everyone now understands what advocacy is.

that the target of your advocacy should be someone with the
to make the change that you want.

(45 minutes)

Ask SBMCs what argument they used as the basis for their advocacy. What
argument did they use to try to influence the person they were talking to?

Take just one story.

Explain to participants that people are much more likely to listen to an argument
if there is to support it.

Did the SBMC use any evidence when making their argument mentioned above?

What kinds of evidence might have helped make the argument?

Give each group an argument that they want to make to the local education
authority at the LGA (see below)

Ask them what kinds of EVIDENCE would help them to make their argument

Group 1: There are a few children in the community with physical disability and
cannot walk to the school. The SBMC have been able to mobilise resources for
one wheelchair but need additional support for another two children.

What evidence could they use that would help to make the argument and
CONVINCE the LGEA Officer to take action? Let them discuss for 5 minutes
and report back.

For example:

Story or case-study of the efforts that the child and family are making to get the
child to school

A report card from the school to show that the child is doing well but needs
some additional support

Other?
Other?
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More children are coming to school as a result of SBMC action and
because the school and the teachers are improving. However the teachers are
very irregular in the school and children often have to be sent home. The school
is remote for the teachers and difficult to reach.

Who might they ask for support and what evidence would they use to support
their argument?

Monitoring data collected on teacher attendance and punctuality over time
Photographs of the terrain that the teachers have to navigate

Other?

Other?

Highlight to SBMCs that to support advocacy is essential if they want
a positive response to their advocacy.

Highlight that evidence must be reliable and relevant to the interest of the
audience

For example evidence of:

The problem related to the schools and the education provided

The problem’s scale and severity

The impact of the issue on children’s lives

Possible solutions: examples of what works, or of innovations that can be tested

Support for change, from those affected (including children) and those with
power

(45 minutes)

Ask the SBMC members if they ever meet with the SBMCs of neighbouring
schools and let them answer.

If the answer is YES, ask what they discuss with other SBMCs.

Ask if they find that they share common problems with other SBMCs and if they
discuss possible solutions together.

Let SBMC members provide feedback to your questions.

Ask the SBMC members if they have ever conducted ‘joint advocacy’ with
SBMCs from other schools in the area.

Ask the SBMC members what value their might be for advocacy if SBMCs get
together to discuss and express common problems and issues, and inform the
relevant authorities. Provide some examples as per the table below.
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on flipchart and work through it with the SBMC members:

There are very few text books in the schoolto  Realising that it affects all schools in a locality
serve a growing enrolment and not only one school

Opportunity to share ideas as to how best
resolve the issue

Opportunity to identify together who best to
inform or report to — who is responsible for text
book distribution?

Other?

The teachers are often absent from the school

The nearby river is flooding more often, cutting Opportunity for neighbouring SBMCs to work
children off from reaching the school, and together to address the problem
posing a danger to those who try

Highlight to the SBMC that networking with others, identifying and prioritising
common problems, finding solutions and articulating these BUILDS STRENGTH
for advocacy, especially where communities have done all they can and the
problem still needs support.

Highlight that in some States, neighbouring SBMCs have been getting together
at local cluster level and at LGEA level to hold SBMC Forums. These forums are
helpful to both SBMCs/communities and their schools, and local government.

Ask if such a forum has ever taken place in their locality or LGA.
Explain that such forums help with the following:

A prioritisation of the biggest common problems with schools that communities
alone cannot resolve (and not just a long list of issues)

Stronger voice through a number of SBMCs highlighting common problems
together

They bring everyone together on one day in one event and can reduce the
number of visits on single issues by one SBMC to a LGEA office.

They provide government with key information about the situation of the schools
and the children in their locality

They assist government and demonstrate that education is the responsibility of
ALL

They allow SBMCs to meet with those who can influence or make changes
based on SBMC advocacy.
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(45 minutes)

Divide the SBMC into groups for example:

Group 1: the children’s committee

Group 2: the women’s committee

Group 3: the SBMC Chair, Secretary and Treasurer
Group 4: all other SBMC members

Each group should do the following (write on flipchart or blackboard)

a) Think about what the school needs to enable all children to attend and to
learn better

b) Let each group brainstorm on this and write each suggestion on a piece of
paper. Put the pieces of paper on the floor or on a desk where they can be
seen

c) Now each group has to prioritise from their list to no more than 2
suggestions

d)  Once the groups have 2 suggestions each, put them altogether (there will
be 8 if there are 4 groups)

e) Now the whole SBMC must reduce from 8 issues to a maximum of 4. What
are the women saying? What are the children saying? What are other
SBMC members saying?

Write the selected advocacy issues on the blackboard or on flipchart. What key
messages does the SBMC want to draw from these?

Explain to the SBMC that they must think about HOW they would deliver an
advocacy message on the selected issues. Let them know that often those who
make decisions are very busy people, and may not have time to listen for long.
So they have to be well prepared with a clear message.

They need to think about what key message they will deliver to their advocacy
targets (the person who they will meet) to INFORM, PERSUADE and MOVE them
to ACTION.

Highlight that they should be able to express their message very succinctly (in
just a few sentences), the following:

The problem/issue they wish to highlight with their analysis of it
Evidence of the problem

The cause of the problem
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Who is responsible for solving it
Why the change is important for children’s education
Your proposed solution

Actions you are asking others to take to bring this change about

Let each group work again for 15 minutes to come up with a key advocacy
message based on their selected issues and based on the bullet points above.

If time organise a , Where one group acts as the decision makers, and
the other group the SBMC communicating it’s advocacy message.

Ask the SBMC how they can ensure that issues raised by all groups, including
women and children are listened to and taken seriously.

Finish by highlighting to SBMCs that during advocacy meetings or events with
identified decision-makers or influential people, promises or commitments may
be made, but not immediately fulfilled.

It is therefore important for SBMCs to on their advocacy,
and any commitments made.
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Visit 10:

Community Feedback
and Sustaining SBMC
Development



This session will support SBMCs to review community feedback experiences to
date and further strengthen this key SBMC role. The session will also support
SBMCs to involve the wider community in agreeing how they will sustain the
SBMC and community engagement for the education of the generations of
children to come.

Resources: Flipchart, Marker pens, masking tape.

Time: 3 - 3.5 hours

Ask SBMC members if they have organised regular community feedback
sessions during the mentoring and school development planning time period.
Remind SBMCs that the community should receive feedback on SBMC meetings
and outcomes as well as progress on implementation of the school development
plan.

Ask how these feedback sessions have gone: achievements and challenges.
Capture on flipchart. Ask how SBMCs have resolved challenges and how they
can be improved upon in the future. Note points made for future reference.

Highlight that keeping the community well-informed will contribute to keeping
up levels of interest and participation in school improvement in the future. It
will increase a sense of community ownership of the school and strengthen
community voice on education issues.

If SBMCs have not been providing communities with feedback on their work,
remind them that they should report back to the community on the following:

Funds in and out of the school account linked to the School Development Plan
and agreed priorities (financial reports)

Progress on actions agreed in the SDP: achievements and challenges
How well children are performing in their studies

What more SBMCs, communities and parents can do to support children’s
learning outcomes

Numbers of newly enrolled children, issues of drop-out for resolving
Plans in place to address the challenges and solicit for community support

The situation of teachers in the school (ratio to pupils; absenteeism; support
needed by the community)
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Ask SBMC members if the SBMC training and mentoring overall has helped
them to play their role in linking the school and community. Capture their
answers on flip chart.

Ask SBMC members if they have identified areas of further mentoring support.
Let them discuss amongst themselves and then present their ideas.

Note these on flip chart. SMOs and CSOs should note these areas for support
during further school monitoring visits beyond mentoring visit 10.

Highlight that Mentoring and Monitoring Visit 10 is the last formal training session
for which materials are provided. However, you will still be visiting each SBMC
regularly to refresh and build on these sessions, support and advise them in their
work. Explain this to the SBMC.

Congratulate the SBMC - and yourself - on completing the mentoring and
monitoring programme. To celebrate, you can make copies of the certificate
at the back of this manual, add each member’s name and sign a certificate to
present to each SBMC member.

To complete the last training session, spend about 20 minutes discussing and
reviewing which skills the SBMC members feel they have got stronger in, and
which skills they feel they would like more help with. Ask the following questions,
and record the answers in your report:

1. What are the three most important things you have learned how to do in
your SBMC work over the last year?

2. What have you been able to do as a result of the training and advice you
have received?

3.  What are the three biggest challenges facing the school and the children of
your community?

4.  What skills or advice do you need to improve to help you with these
problems?

You can either ask these questions in plenary or copy them onto questionnaire
sheets, for each SBMC member to complete.

Ask the SBMC if they think that they will be able to sustain their efforts for the
school and community in the longer term. Will they still be active in 2 years time,
or 5 years?
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What challenges do the SBMC envisage in the longer term:
a) for sustaining community participation in supporting school improvement

b) in garnering support from government where communities alone cannot
provide all the needs of the school

Write these sustainability challenges on flipchart.

Remind the SBMCs that the Social Mobilisation Officers will continue to visit the
school on a termly basis, and will be able to provide support, and that there are
others in the community with skills and knowledge and other resources which
they can draw upon.

Ask them to draw up an Action Plan for addressing the sustainability challenges
they identify using the following planning format:
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SBMC Sustainability Action Plan (Suggestions in grey text for adaption at school
level)

S/N Action Responsible Timeframe
Person(s)
1 Continue to meet on a regular (quarterly
basis or as necessary) to review and
plan
2 Continue to visit the school regularly to

support and monitor as per SBMC roles
and responsibilities

3 Continue to engage with the LGEA
where government support is required
and to press for the holding of SBMC
forums at LGEA level

4 Ensure SBMCs reflect community
concerns through participation in SDP
process

5 Continue to mobilise resources to

support excluded children and to
improve schools

6 Continue to support the women’s and
children’s committees to promote and
take action for school improvement

7 Continue to orientate and train new
SBMC members
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